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Structure of D.EIl.Ed. Curriculum for Year One

Sr.No. Course Title Maximum | Theory |Assessment Practical Rage No.
Marks

YEAR 1 | THEORY

101 Childhood and 100 50 20 30 7-10
Development of
Children

102 Contemporary Indian 100 70 30 11-16
Society -

103 Education , Society, 100 70 30 17-20
Curriculum and
Learners

104 70 35 15 20 21-24
Pedagogy and ICT
Across the curriculum

105 Pedagogy of 100 70 30 25-30
Environmental Studies

106 Learning Mother 100 70 30 31-33
Tongue and other
Languages-In and
outside the school

107 Pedagogy of 100 70 30 34-36
Mathematics

108 Proficiency in English 50 35 15 37-39

109 Children’s Physical 100 35 15 50 40-44
and Emotional Health
and Yoga Education -I

Practicum
Creative Drama, Fine 50 50
Arts and Education 73-77
Work and Education 30 30
School Internship 250 250 83-85
Total Marks 1150




Structure of D.EIl.Ed. Curriculum for Year Two

Sr. No. Course Title Maximum Theory |Assessment Practical Rage No.
Marks

YEAR 2 THEORY

201 Cognition, Learning 50 30 10 10 45-48
and the Socio-Cultural
Context

202 School Culture, 50 35 15 49-51
Leadership and
Change

203 Pedagogy of Social 100 70 30 52-55
Science Education

204 Pedagogy of English 100 70 30 56-58
Language

205 100 60 20 20 59-62
Pedagogy of Science
Education

206 Pedagogy of Punjabi 50 35 15 63-64
Language

207 Pedagogy of Hindi 50 35 15 65-66

208 Diversity, Gender and 50 35 15 67-69
Inclusive Education

209 Children’s Physical 100 35 15 50 70-72
and Emotional Health
and Yoga Education-I

PRACTICUM
Creative Drama, Fine 50 50 73-77
Arts and Education
Towards Self- 50 50 78-82
understanding and
Evolving an
Educational Vision
School Internship 200 150 83-85
Total Marks 950
Grand marks 2100




Page No.

Sr. No. Particular
1 Assessment Scheme for Year One 86-93
94-103
2 Assessment Scheme For Year Two
3 Structure Of Question Papers for Year one 104-108
. 109-112
4 Structure Of Question Papers for Year Two




Paper (101)Childhood and the Development of Children
Maximum Marks: 100
Theory: 70
(External: 50 Internal: 20)
Practicum: 30

Design of the Course

Five theory units and three field-based practicunitsu

Practicum to go in tandem with the theory so tietfbased data forms the basis of reflection on
the theory. Readings for each task in the practianenalso suggested to facilitate theory-praxis
linkages. The practicum tasks are suggestive andprascriptive. It is hoped that the teacher
educators would frame tasks according to the whissudy.

Rationale and Aim

The two courses on Child Studies are visualizethasdfirst systematic introduction of the ETE
student-teacher to the study of childhood and ofiild These courses are necessarily the
foundation upon which subsequent courses and puactrelated to school internship would be
based.

The purpose of these courses is to equip the dttielecher with the background knowledge that
she needs to develop an understanding of the etamnyeschool child and his/her socio-cultural
contexts. This background includes a critical eegagnt with theories, as well as socio-cultural
issues in the world of children and childhood. Buify upon the above, the aim is to build
sensitivity towards and conceptual clarity and pective children’s developmental needs and
capabilities, within their socio-cultural context.

Specific Objectives

To review general conceptions about child and tloitdl (specifically with reference to the Indian
social context); develop a sensitive and criticahderstanding of the different
social/educational/cultural realities at the coréhe exploration into childhood.

To develop an understanding of different aspectsdiild’s physical, motor, social and emotional
development.

To understand the developmental process of childiém diverse abilities in social, cultural and
political context.

To encourage interaction with children, and tragninn methods of child study.
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Units of Study
Unit 1: Perspectives in Development

Introduction to Growth and Development: Concepinétples and Educational implications of principtefs
growth and development, Factor Effecting Growth dadelopment, Development as continuing through the
life span.

Stages of development with special reference tdd6bod stage, Dimensions of Individual development
Physical, Cognitive, Language, Social; Humanissgdhology

Gathering data about children from different cotgefObservations; Interviews; Reflective Journdiswa
children; Anecdotal Records; Case Study.

Unit 2: Physical - Motor and Cognitive Development

Growth and Maturation

Gross and fine motor development skills in ifaand childhood period

Role of parents and teachers in providing oppotiesifor physical-motor development.
Intelligence: Meaning, Concept of IQ, Theories (@paan, Thurstondjoward Gardner’s theory of multiple
intelligence) and its Measurement, Concept of Eamati Intelligence.

Unit 3: Social and Emotional Development

Personality development: Meaning, Characteristisgges and factor effecting personality; Freud's
Psychoanalytic theory; Psycho-social developmeebihby Erikson; Attachment Theory by Bowlby.
Social Learning theory of Baundra and Gender dgetnt: Gender Theories and meaning of gender roles

Emotional Development and mental hygiene: Develogroéemotions and the ability to regulate them.

Unit 4: Notion of Childhood

Childhood as a modern construct: Role of poverty ginbalization in constructing childhood.
Individual differences within the notion of childba.

Unit 5: Contexts of Socialization
Concept of socialization: Meaning, Process, Fagftecting process of Socialization; Role of famighool
and community in the socialization of the child;il@mearing practices.

Separation from parents: children in creches apbamages

Relationships with peers: friendships and gendempetltlon and cooperation, competition and cotflic
aggression and bullying from early chlldhoo toladoence

Mode of Transaction
Classroom discussions for developing conceptuattstanding.
Close reading of text material/research papers



Individual and group presentations of issuesa@materns raised in assignments

Theoretical and practical activities/exercises/stigations; analysis interpretation of collated esations,
systematic data.

Essential Readings

Papalia, D. E.et.al. (2008juman DevelopmenMcGraw Hill Higher Education: New York. Part 1 Rart

5, covering physical and psychosocial developmehfinfancy to middle childhood. Ten chapte@snit

sections in Chapters 5, 7, 9 relatitg cognitive development; these will be read insbeond year Child
Studies course

Saraswathi, T.S. (ed) (199%ulture, Socialization and Human Development: Thedtesearch and
Applications in India Sage: New Delhi Chapter 4: Theoreti€ahmeworks in Cross-cultural Psychology,
Chapter 6: Individualism in a Collective CultureGase of Co-existence of Opposites.

Vasanta, D. (2004) Childhood, Work and Schapli Some ReflectionsContemporary Education
Dialogue,Vol. 2(1), 5-29.

Mukunda, K. V. (2009What Did You Ask at School Today? A Handbook ofdCleiarning.Noida: Harper

Collins. Chapter 4: Child Development, 79-96.
Bandura.A (1977). Social Learning Theory.Cliff.N.J; Prentice Hall.

Readings for Discussion

Aries, P. (1965 Centuries of Childhood-A social history of the figntife. Random House Inc: New York.
Chapter 1: The Ages of Life, Chapter 2: The Disecgw# Childhood, and Conclusion - The two concegits
childhood.

Harris, M. and Butterworth, G. (200Pevelopmental Psychology: a studeritandbook Taylor & Francis:
New York. Chapter 1: A Brief History ddevelopmental Psychology.

3. Kauffman et al (1993 xceptional ChildrenAllyn & Bacon: Boston, USA. B edition
4. q@dIDy AAEARN, (1996). 7 clokaly , (Tadied: Yoy & F Udiel).  aAqdeesd <
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S.S. Chuhan . Advanced Education Psychology. Vikas Publication House: New Delhi.

S.K. Mangal. (2008). Advanced Education Psychology. Prentice Hall of India: New Delhi. 2nd edition.

10.S. Freud. (1957).The history of Psycholoanalytio/kloent. Hogarth Press: London.
11. JP Guilford (1958). The nature of Human IntelligenMc Graw Hill: NY

1.
2.

3.

Advanced Readings
Kakkar, Sudhir (1978)Indian Childhood: Cultural Ideas, And Social Real®xford: New Delhi. .

Nambissan, Geetha (2010) Exclusion and Discrinomatin Schools: Experiences of Dalit Children;
Working paper seriegol. 01, (01), Indian Institute of Dalit StudiesdaUNICEF: Delhi.

Kakkar Sudhir (1991 he Inner World: A Psycho-analytic Study of Childtt@nd Society iindia. Oxford
University Press: Delhi.

Sandra, L. Bem (1987).Gender Schema Theory ardhfications for Child Development: raising genader
schematic children in a gender schematic societ).R. Walsh, (ed)The Psychology of WomeRlarvard



University Press: Cambridge. pp 206-226.

. Weiner, Myron. (1991)The State and the Child in IndigChild Labour and Education Policy in
Comparative Perspectiv@rinceton University Press: Princeton.

. Balagopalan Sarda (2008) Memories of Tomorrow: &@bil, Labor and The Panacea of Formal Schooling.
Journal of the History of Childhood and Youdlohns Hopkins University Press.

Practicum: Peep into the Child’ world: What and How — |

Task 1: Sudents collate about ten newspaper articles thatlve issues of parenting amtildhood,
analyse these and hold discussions.

Task 2: Hands-on Experience of Methods of Studying Childaed Varying Contexts i€hildhood. The
students can identify any child to understand %ddr old children in diverse contexts and use pasfle
method to study her. The teacher educator couldnizg the class in such a manner that differeiiests’
profile children from varied socio-economic backgnds. This would allow for a wide range of dataahhi
could be subsequently analysed in groups. The ¢askd be helpful in understanding and supporting
developmental and educational needs of the margathlearner; first-generation learners, streefdobin
and slum children; children with special needs.

Case Profile Approachmay include observations and interview as toolsttaly socio-culturatontexts,
child-rearing practices, expectations from schdmams and fantasies of the child.

Task 3: Sudents watch a movie (for instance: Salaam Bombalgctively and reflect on theortrayal of
children in the same. Discussion could be held radtodepiction of children from varying backgrounds,
construct of childhood etc.

Task 4: Perform any two of the following:
Intelligence Test, Personality Test, Adjustment,t8sciometery

Essential Readings

. Antoine de Saint-Exupery. (199%)e Little Prince Wordsworth: UK Edition. Translated by Irene Testot
ferry (available in Hindi)

. Balagopalan, Sarda. (2002) Constructing indigerahiishoods: colonialism, vocational education amel t
working child.Childhood Vol. 9.

. Ginsburg, Herbert P. (199Bntering the Child's Mind: the clinical interviewn psychological research
and practice.Cambridge University Press. Chapter 1: The neechdwe beyond standardized methods,
Chapter 2: What is the clinical interview? Chaf@eY¥Vhat happens in the clinical interview?
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(102) Contemporary Indian Society

Maximum Marks: 100

External: 70

Internal: 30
Design of the Course
Each unit has a set of readings and these mubtKkesllwith other units.
The last unit of study has field-based engagemahisato be related with the other four units

Specific readings are suggested for discussioreaséntial readings should be used for a deeper
and closer understanding of each unit of study.

Rationale and Aim

This course involves an understanding of the evamiisissues that have influenced and continueapesh
the lives of people in India. The students wouléhga perspective on historical, political, economic
trajectories of Indian society. Through the studypolity, institutions, economy, society and padisi
within India, this course exposes students to Bt issues in the contemporary Indian setting. A
critical understanding of our contemporary Indianisty becomes indispensable for a teacher, whdsnee
to respond to the social context of children aneirtitiverse life experiences and to understand the
implications of education within political, econaand social structures. This course, therefore pean
structured into themes and draws upon differentiatoscience disciplines to facilitate a broad
understanding of the complex nature of issues ap@ts under discussion. The course should enable
students and teachers to think critically and tabke to situate their personal and general assonspt
within a broader sociological framewaork.

Specific Objectives
to be familiar with the interdisciplinary analysiSconcepts, ideas and concerns

to gain an understanding of the socio- political @eonomic dimensions of Indian society and
appreciating its diversity

to develop an understanding of the trends, issared, challenges facing contemporary Indian
society.

to arrive at a critical understanding of the achiments and persisting problems of the
contemporary Indian context and the challengesgiti
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Units of Study
Unit 1: India: The Freedom Struggle and Independene

Impact of colonialism on Indian society, economy aolity

Anti-colonial struggle and visions of Tagore, Gaindlehru and Bhagat Singh about independent
India

Institutional structures of the Indian nation stétéhe Judiciary, Legislature and Executive):
Continuities and Breaks with the colonial apparatus

Unit 2: Constitution of India and Education

Constitutional vision of independent India as déssxt in the Preamble
Constitution and Education: Concurrent status ofcatdon

Policies, Acts and Provisions related to educatod children with special reference to their
contexts (social and economic class, caste, tritigjon, language and gender)

Right to Education Act 2009

Unit 3: Democracy in India

Democratic Systems and Institutional StructurestyPsystem and electoral Politics. The centre
and the State

Decentralization and Panchayati Raj (specificdllptigh 73rd and 74th amendment)

Grass root social and political movements(VinobHaa®&'s bhoo daan, chipko andolan, JP
movement etc.) and Indian democracy

Unit 4: Indian Economy

Issues and Debates on Globalization, Liberalizadiath Privatization of economy
Development and Environmental concerns

Unorganised sector and migrant labor (to be studiigd the help of a project based on locally
done field work)

Unit 5: Some Suggested Projects on Contemporary liah issues (Any two projects)

Critical appraisal of Constitutional values as ficad in an Educational Institution
Comparative study of different workplaces

Conflicts and Social Movements in India: Women, iDahd tribal movements, Displacement,
Land, Human Rights, Communal mobilisation

Displacement and Development

Educational debates and movements
First generation learners in school Children wigadility and inclusive education
Role of Media in Democracy

12



Understanding childhood in India

Analysis of contemporary debates in media
Education for Peace

Construct of the child and school in RTE act

Language within school
Tracing any farm/industrial product to its origin

Role of state and international political economypioducing and addressing marginalization

Linguistic and religious diversity of India
Significance of minority rights

Educational status, opportunities and experienéeBatits, Tribals and Religious minorities in
India

Marginalization and education of children from skiand distress migration
Challenges of pluralist education in the contextardflict
Impact of electronic media on children

Understanding youth culture in the present timed tre impact of internet and other visual
mediums

Voter’s education and electoral participation

Mode of Transaction

Teachers should incorporate discussions, projdotajmentaries, movies and fields based projects

Close and critical reading, as well as analysisvafious articles, policy documents, texts,
documentaries, movies should be developed

In a group, student-teacher should conduct fieldebaprojects, and be able to analytically
document their findings

Dialogue and discussions has to be the key fotréimsaction of this course

Essential Readings

Unit 1

Guha, Ramchandra (2007) India After Gandhi: thetohjs of the world's largest democracy.
Macmillon: Delhi. Select Chapters.

1.

IGNOU FHS 01 Block 3Emergence of Independent Indi&SNOU: New Delhi. Unit 10: Indian
National Movement I.

NCERT Class Xl History Textbook (200@)hemes in Indian Historif, Theme 3NCERT: New
Delhi

NCERT Class Xll History Textbook (2008hemes in Indian History Il Theme 3
NCERT: New Delhi

Unit 2

1. Government of India (Gol) (196@)ational Education Commission (1964-66),
2. Ministry of Education: New Delhi.

13



5.

6.
7.

Unit 3

1

2

7

8

Government of India (Gol) (1986/9R)ew Education PolicyMHRD: New Delhi.

Kashyap, S C (2009)he Constitution of India’National Book Trust: New Delhi. latest edition
NCERT Class VIII Textbook (2006-200&)pcial and Political Life IIINCERT: New Delhi Unit
1,2,3.4&5

NCERT Textbook (200@pemocratic Politics INCERT: New Delhi Chapter. 3, 4 & 5.

NCERT textbook (2006%ocial and Political Life,INCERT: New Delhi. Unit 3.
Raina, Vinod (2009) Right to Educatid®eminar 593

Dubey, S. C (2001ndian SocietyNational Book Trust: New Delhi,

Indira Gandhi National Open University (IGNOU) >H8ol of Social Sciences > Master of Arts
(Political Sciences) > Democratisation and changiaigire of Indian Society, Diversity and
pluralism, UNIT 4

Indira Gandhi National Open University (IGNOU) >H8ol of Social Sciences > Master of Arts
(Political Sciences) > MPS003 India: Democracy Begelopment > Book |

Indira Gandhi National Open University (IGNOU) >Heol of Social Sciences > Master's
Degree in Sociology > MPS003 India\ UNIT 17 Identgolitics in India (Caste, religion,
language and ethnicity)

Indira Gandhi National Open University (IGNOU) Sohof Social Sciences > Master of Arts
(Political Sciences) > MPS003

NCERT textbook (2006%ocial and Political Life INCERT: New Delhi. Unit,3,
NCERT textbook (2006%0ocial and Paolitical Life,INCERT: New Delhi. Unit 1,2,

NCERT textbook (2006pemocratic PoliticsINCERT: New DelhiChapters 1, 2, 5, 6.

Unit 4

1

Amartya Sen, and Jean Dreze (198Wia: Economic development and sod@portunity
Oxford India: Delhi. Select Chapters.

Chakravarty, Sukhamoy (198Dgvelopment Planning: The Indian Experience
Oxford University press: New Delhi.
Vaidyanathan, A. (1995)he Indian Economy: Crisis, Response and Prospects.

Tracts of the Times. Orient Longman Publicatidssw Delhi.

Readings for Discussion

1.
2.

Famous Speeches of Gandhi ji: Speech On The EVheeofast Fast January 12, 1948
Government of India (GoRight to Education Act 20081HRD: New Delhi.

14



7.

http://www.gandhi-manibhavan.org/gandhicomesalppeésh8.htm
http://www.mkgandhi.org/speeches/speechMain.htm

Jain, L C (2010) Civil Disobedience, Book Reviewterary Trust: New Delhi. Select
chapters.

Kashyap, Subhash C. (1992ur Parliament National Book Trust: New Delhi

Sadgopal, Anil (2000)Shiksha Main Badlav ka Sawal: Samajik Anubhavo ieTsk Granth
Shilpi : Delhi

Sadgopal, Anil (2009). Muft aur Anivarya Shikshah#{char Vidheyak 2008.
Vimarsh Vol. 1.

The leaflet thrown in the Central Assemblilew Delhi-8th April, 1929
http://www.shahidbhagatsingh.org/index.asp?link#8pr

Documentaries/ DVDs for Discussion

1.

Srinivasan, Anupama ‘I wonder’, A film on childhoashd experiences of schooling in different
parts of India, 60 minutes/

Bharadwaj Ajay (2007Rabba hum kee kariy&his film traces a shared history of pre-partition
Punjab - a culture, language and a way of life.t@as the film-maker’'s encounters with feelings
of guilt and remorse about the genocidal violerfgeaatition.

Bhardwaj, Ajay (2007)So Shall You Ream film on genetically engineered (GE) seeds with
specific reference to India for environment andedepment, 35 min.

Bose, Krishnendu (200ry of the ForestA film on the politics of conservation, it triés look
into a more holistic meaning of conservation whggeple also are part of the forest and animals,
30 min.

Mehta Deepa (1999)947 Earth.

Mishra, Samina (2001$tories of GirlhoodThe film explores the lives of girl children ihree
different parts of India to understand what awagitschildren, how they struggle to make their
way through life and how borders are drawn to litinéir future, 68 min.

P. Baburaj and C. Saratchandrdme Bitter Drink: Chronicles of the struggle of a tribal
community, against a mighty global multinationalngmany; also discusses the issue of the
ownership of natural resources, mainly water, 2@. mi

Vohra, Paromita (2002Unlimited Girls a feminist tale told through conversations with
cabdrivers, activists, yuppies, cop scriptwritdegchers, colleges students and a cast of oddly
named and unseen women in a chatroom, 94 min.

Advanced Readings

Unit 1

1

Chandra, Bipin (1997Nationalism and Colonialism Orient Longman: Hyderabad.
Chapter 1.
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Unit 4

Lal Chaman (2007Bhagat Singh, The Jail Notebook and otheitilgs,
Leftword Publication: Delhi.

Valerian Rodrigues (ed) (200dhe Essential Writings of B. R. Ambedk@xford University
Press: Oxford.

Khilnani, Sunil (1999) The Idea Of India, Introdiaet, Penguin: New Delhi. Chapter 1& 4
Deshpande, Satish. (200€ontemporary India: A Sociological Viewenguin: New Delhi.
Chapter 5: Caste inequalities in India Today.

Maharajan, Gurpreet (19983entities and Rights: Aspects of Literal Democrécyindia.
Oxford University Press: Delhi. Select Chapters

Thapar, Romila (2000India another millenniugnPenguin: New Delhi. Select Chapters

Deaton A and Jean Dreze (2008-200®verty and Inequality in Indiam Raj Kapila and Uma
Kapila (Ed) in Indian Economy since Independencdofd University Press: New Delhi.

Jalan, Bimal, (1992The Indian Economy, Role and Prospedtiking: New Delhi.Select
Chapters

Patnaik, Prabhat (200Retreat to UnfreedonTulika: New Delhi
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(103)Education, Society, Curriculum and Learners

Maximum Marks: 100

External: 70

Internal: 30
Design of the Course

At least one unit of study to be field-based

For each unit of study to build the linkage withe thxisting practices (inside and outside
schools)

Specific readings as suggested in discussion, ssehgal readings should be used for a deeper
and closer understanding of each unit

Rationale and Aim

As future teachers and educators, students (udest teachers) need to have a solid foundatighen
core principles and core concepts of educations Ppaper introduces the philosophical, the socicklgi
and the historical perspectives on education wittew to initiate inquiries and discussions on gigant
facets, themes and questions regarding educatidndia. The present century demands the need to
understand the interface between education ancktgotm deal with the issues of prevalent societal
inequality and conflict, and address the demandedoality, justice, freedom, dignity and diversithe
philosophical, sociological and historical undensiag of education’s aims, processes and practices
fulfils this need by critically elucidating the kage that exists between education, knowledge anep

Specific Objectives

to understand and explore the meaning, aims, pesposeducation
to develop understanding of philosophical, socimalgand historical dimensions of education

to identify and question one’s own long-establishessumptions on knowledge, learner, teacher, and
education, and develop a more informed, meaningfderstanding of them

[l to expose students to divergent educational thauglerspectives and practices, which will help
them in creating secure, egalitarian and pedagthg®aund learning situations
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Units of Study

Unit 1: Philosophical Understanding of Education

Exploring, and inquiring into the nature and neédducation in human societies

Relationship between schooling and education, aptbeng various educative processes in human
societies

Schooling and Education as visualized by diffengastern and Indian thinkers: Rousseau, Dewey,
Gandhi, Tagore, philosophy of sikh gurus

Understanding the basic assumptions about humarnenabciety and aims of education

Unit 2: Education, Politics and Society

Prominent characteristics of education in Indiamycolonial rule
India’'s Contemporary Education: continuities witidashifts from colonial legacy

Role of education in reproducing dominance andlehging marginalization with reference to class,
caste, gender and religion

Political nature of education
A critical appraisal of teacher’s status in Indsatiety

Unit 3: Learning, Learner and Teaching

Concept and nature of learning, different wayseafiing
Learning, knowledge and skills:
Meaning of teaching and its relationship with leéagnand learner

Understanding social influences and factors thapstearner’s identity.

Unit 4: Knowledge and Curriculum

Child’s construction of knowledge: attaining knoddge through activity and experience

‘Body of knowledge’ and children’s constructionkofowledge
Concepts of Belief, Information, Knowledge and Urstiznding
Different kinds of knowledge and their validatioropesses

Processes and criteria for curriculum selectionamdtruction in India

New trends in education- NCF-2005, NCFTE-2009
Knowledge as power: representation, inclusion amiusion of knowledge of different social
groups in curriculum and textbooks
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Mode of Transaction

Critical thought and questioning should be the $&mi the transaction as well as should be furtioered

Teachers must engage in dialogue and discussidn stiidents minimizing the traditional lecture
mode

Teachers should incorporate seminars, discussinasgie appraisals, group-work, field works, projects
and the close reading of articles, policies, doqume

The connections between all the four units mustdugyht
The units are to be studied by keeping the soatwstical-political context in mind

Essential Readings

Badheka, Guiji. (2001Baal Shikshan aur Shikshakikaner: Vaagdevi Prakashan.

Chanana, Karuna. (2008). Bharat main Prathmik $Shiksmain Langik Asamnata: Manavadhikar
Paripekshya in Sureshchandra Shukla and Krishna akuf&ds.) Shiksha ka Samajshastriye
Sandarbh Delhi: Granthshipli (also available in English Shukla and Krishna. Kumar (Eds.)
Sociological Perspectives in Education: A Readlhi: Chanakya Publications, 1985

Dewey, John. (1952)The School and the Childyew York: The Macmillan Company, (Also
available in HindiSchool aur Bachch&ranslation: RRCEE)

Kumar, Krishna. (1988\What is Worth Teachindgdew Delhi: Orient Longman. Chapter 1: What is
Worth Teaching? Chapter 2: Origins of the Textb@ukture, Chapter 9: Listening to Gandhi (Also
Available in HindiShaekshik Gyan aiarchasavNew Delhi: Granthshilpi.)

Palmer, Joy A. et. al (2001). Jean —Jacques Raussean Dewey, Rabindranath Tagore, M.K.

Gandhi, Maria Montessofrifty Major Thinkers on Education Fror@onfucious to DeweyJSA:
Routledge.

Basics of Educatiopublished by NCERT New Delhi

A Philosophical and Sociological Foundation of Ealien byR.Lall Publications Merut

CDs/DVDs for Discussion

o s wh P

CIET/NCERT CD ROMrour Educational Riddleby Krishna Kumar

Debrata Roy DVDThe Poet & The Mahatma
Krishnamurthy Foundation India DVDhe Brain is Always Recording

NCERT CD ROMBattle For Schooby Shanta Sinha
NCERT CD ROMGlobalisation and Education

Sri Aurobindo Ashram Trust DVIIndia and Her Future
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Readings for Discussion

1.

Badheka, Giju (1999)Montessori PaddhatiChapter 5: Montessori Shala ka Vatavaran. Bikaner
Vaagdevi Prakashan.

Dewey, John. (2009)School aur SamajDelhi: Aakar. Chapter 2: School aur Bachche kavaee
(Also available in English Dewey (2007, 1899)e School an&ocietyCosimo: New York).

Krishnamurti, J. (2006)Krishnamurti on EducationPart I. Talks to Students: Chapter 1. On
Education, Chapter 4: On Freedom and Order, Pabistussion with Teachers: Chapter 1. On Right
Education. Chennai: Krishnamurti Foundation of éndi

Rousseau, Jacques J. (19Bhile or on Educationtranslated by Allan Bloom Basic. 7-18.

Sykes, M. (1988)The Story of Nai TaleenNai Taleem Samiti, Sevagram: Vardha. Chapter & Th
Seed Germinates, Chapter 4. Basic National Edutatidlso available in HindiNai taleem Ki
Kahani Translation: RRCEE)

Thakur, R. (2004)Ravindranath ka Shikshadarshahapter 1: Tote ki Shiksha, Chapter 7: Aashram
Shiksha, New Delhi: Granthshipli.

Advanced Readings

Acharya, P. (1996). ‘Indigenous Education and Brialical Hegemony in Bengal’, and Shahidullah,
Kazi ‘The Purpose and Impact of Government PolinyRathshala: Gurumohashays in Nineteenth
Century Bengal'. In Nigel Crook (edDhe Transmission of Knowledge in South Asia: Essays on
Education, Religion, History and Politicslew Delhi: Oxford University Press, 98-118.

Kumar, K., Oesterheld, J. and Amin, N. (2007).rdatuction’; ‘Education and Culture: India’'s Quest
for a Secular Policy’. In Krishna Kumar and Joackesterheld (EdsBducation and Social Change
in South AsiaNew Delhi: Orient Longman.

Nambissan, Geetha. B. (2000). ‘Identity, Exclus@md the Education of Tribal Communities’. In
Rekha Wazir (Ed.The Gender Gap in Basic Education: NGO<émnge Agentd\New Delhi: Sage

Nambissan, Geetha. B. (2003). ‘Social Exclusion|dtén’s Work and Education: A View from the
Margins'. In Naila Kabeer, Geetha B. Nambissan Badya Subrahmanian (ed€hild Labour and
the Right to Education in South Asi®)9-142. New Delhi: Sage.

Nath, N. (2007). ‘Stories of Struggle for Surviv@tum Children’s Lives and Voices'. In Deepak
Kumar Behera (Ed¢hildhoods in South Asi&lew Delhi: Pearson.

Saxena, Sadhana (2007). ‘Education of the Masséxlia: A Critical Enquiry’. In Krishna Kumar
and Joachim Oesterheld (Ed&ducation and Social Change in Sowkia. New Delhi: Orient
Longman.

Venkateswar, S. (2007). ‘Robbed of Childhood: Chédbour and Domestic Service in South Asia’.
In Deepak Kumar Behera (Ed€Childhoods in South Asi&lew Delhi.
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(104) Pedagogy and ICT across the Curriculum

Max Marks: 70
External: 35
Internal: 15

Internal Practical: 20

Design of the Course:

Each unit of study has a field-based assignmeitipran task

Specific readings need to be used to introducadise
Rationale and Aim

The purpose of this course is to engage studeohées with key issues of organizing schools
and learning environments and of visualizing andcsimg appropriate pedagogic approaches.
The course should enable them to link their undadihg of children, of their social contexts
and of curricular knowledge, to practical step®iiganizing, motivating and assessing learning.
While engagement with subject matter is the chieh @f pedagogic courses specific to
disciplines, this course focuses on generic asp#Ecedagogy that cut across various school
subjects. It intends to widen their awareness afagegic possibilities, and to enrich their
'‘pedagogic imagination’, so that student-teachamstltink beyond standard approaches, and try
to fit their pedagogic approaches with their aimhdeaching and learning, while creating non-
threatening learning environments. Also studentsWiderstand the meaning and scope of ICT
and its applications in teaching learning. Theyl Wihderstand the computer components and
software and hardware approach in education. Thiéyearn to use the e-learning in the process
of learning.

Units of Study

Unit 1: Frameworks for Teaching and Learning
Learning Environments in School Contexts

Idea of building as a learning alBALA ); Laboratory, Resource Room, Library, Play Ground.

1 Ways of Organizing Schools, Classrooms and LearniPigpcess and its critical review

Organization ofNon-graded, Grade-based and Multi level schools and classroompeer
tutoring, team learning and individualized learning programmes and critical examination of
these methods.

Planning for teaching

Need for (and approaches to) plannindor the year or term; unit plans; planning for cie
classroom sessions; planning for specific students

Teaching Phases of teachingOperation of teaching phases - preactive, inteta@nd post
active; Levels of teaching—Memory, Understanding and Reflective levels dmrtpractical
usein class room situation.
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instructional objectives in terms of Blooms Taxonom

Specific Units can be selected in each of the dchobject to concertize the experience of
planning classroom teachinganaging classroom learning and use of Audio ViduResources

Managing teaching-learning materials and resouigses, Selection and utilization of
teaching-learning materials and resources.

Critical review of the impact of audio-visual media students and Strategies for using audio-
visual media in further learning — films, documeigs.

Unit 2: Role of Assessment in Teaching and Learning

Distinguishing Assessment for Learning and Assessiinef Learning

. AssessmentMeaning, Assessment verses Evaluation, Typestagsks of assessment and
Importance of assessment.

Strategies for Assessment:

Strategies for formative assessmenCreating learning profiles including portfoliasyror
analysis; developing and using assessment rubrics

Strategies for summative assessmeriDesigning effective tests; preparation of a Biuat
Critical review of teaching and assessment prazti@sed solely on tests and examinations

Unit 3: Use of Library and ICT Resources
Managing and Using the School Library

Using library as a resource in planning for teaghin
Guiding students to use the library as a resowrcesference
Critical review of current library practices

ICT in Teaching-Learning

Computer Fundamentalsiardware & Software
Introduction to computer: Functional overview of a computer and its parts.

Role of ICT in Teaching-Learning

Application of computers in teaching learning procss( attendance, Evaluaton, e-Content,
Daily Planner etc)

Critical examination of the role of ICT in contemporary education.

ICT-based teacher professional and Capacity developent: Academic and Research content
on the web: e-journals and abstraction servicdsaHiing, E blooks

Modes of Transaction

Critical reading and discussion of specific textstbes to broaden exposure and develop
conceptual clarityFor Units 1, 2 & 3)

Critical observation of schools and classroomsrdeustand alternative ways of organizing
22



these; appreciate the elements that make for ilegenvironments.’

Observing, documenting and interpreting classrooneractions; analyse situations that
reflect a distinction between learning experienmed learning outcomes and understand key
ingredients of a sound pedagogy

Analysis of content and presentation in school esks, for visualizing understanding
perspective and for pedagogic elements requireth®r usage in a classroom

Develop (a) concept maps and activities for theamed curriculum design, and (b) teaching
plans for a selected topic/concept in a subjédt.the above for Unit 1)

Devek))p a portfolio of assessment tools and desgyassessments tools for the ab(ver
Unit 2

Practical exercises for developing competence énafigibrary,Preparation and presentation

of ppt and word file for teaching on any topic at the school level for use of ICT
resourcegFor unit 3)

ICT Practicals

1.

No v s wnN

8.

Creation of 5 Power Point Presentations on teaching of different subjects consisting of minimum 10
slides.

Creation of 5 word documents on educational topics using Punjabi and English fonts.

Creation of 3 sheets in Excel showing class results and other data.

Creation of a blog on ICT topic using www.blogger.com

Search of District, city/village & residence using E-map/Google map.

Conversion of given English paragraph into Punjabi using Google Transliteration.

Search of documents in websites of MHRD, NCERT, NCTE, and Department Of School Education
Punjab.

Use and creation of web dictionaries/Encyclopedias etc.

Essential Readings

Unit 1

1.

o ok wn

Badheka Gijubhai (2006iwaswapna.Montessori Bal Shikshan Samiti: Churu,
Rajaldesar.
Brown George and E.C. Wragg (19%3yestioning Routledge: UK
Brown George and E.C.Wragg (199Bxplaining Routledge : UK.
Elisabeth Dunne and Bennet Neville (199@)king and Learning in Group&outledge .
Holt, John (1990) Learning All the Time. Addison-8l&y Publishing Co: New York

Michael Marland (Indian Edition, 200®)raft of the Classroom: A Survival Guide
Heinemann Educational, Chapter 1: Starting PoDispter 2: Relationships of the
Classroom, Chapter 3: The Classroom Environmerdap@hn 7: The Rhythm of Teaching
Johnson, D.W. and R.T. Johanson (t%%@)arning Together and Alone: Cooperative
Competitive and individualistic learning. (5edition).Allyn & Bacom: Boston

Pollard, Andrew (2002Reflective TeachingContinuum: London, Chapter 3: Developing an
Evidence-informed Classroom, pp 42-69: excerptsQrganization: How are we Managing
the Classroom? Behaviour: How are we Managing thess®’ Teaching, How are we
Developing Our Strategies?’; Assessment: How araitdong Learning and Performance?’;
and ‘Social Inclusion: What are the consequencetassroom practice?’
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Unit 2

1. Freeman, Richard & Lewis, Roger (Indian reprintQ2Q)Planning and Implementing
AssessmenRoutledge Falmer (Part One: Principles of Assesgnd. and 5, Part Two: The
methods toolbox, 9. and 10., Part Three: Sourcésséssment 11. 12. Part Four: Using
Assessment Methods 14. 15. 16. 17, 18. 19. 20;3ParAssessment Issues 25., 26

Unit 3

1. Mukunda Usha (2008nculcating and enhancing the reading haliikcerpt from a training
manual for librarians in the southern region as pan NCERT workshop in January 2008.

2. Mukunda Usha (2011) Guide to setting up an opeaatybin Primary Schools.

3.  Atrticles from Magazines and Journals for Teachers:

Teacher PlusA 15, Vikrampuri, Secunderabad-500 009. www.tegalustorg
Journal of Krishnamurti Schoo(gwvailable online)

Learning CurveNews Letter, Ajim Premji Foundation

Sandarbha Journal from Eklavya, Madhya Pradesh

4. Adam, D.M. (1985): Computers and Teacher Trainfdpractical guide, The Haworth Pren,
Inc., N.Y.

5.  Erickson, C.W.H. & Curl, D.H. (1972). Fundamentaldeaching with audio visual

6. technology (Second ed.) New York: Macmillan Pubhgi

7. Coburn, P. and et. al. (1985): Practical Guide ¢ton@uters in Education, Addison —\Wesley

Publishing Company, Inc.

Readings for Discussion

1.

8.
9.
10.

11.
12.

Angella, W Little (Ed) (2006) Education for All ardulti-grade Teaching: Challenges and
Opportunities, Springer: Netherlands, chapter Zzirhmg Opportunities for All: pedagogy in
multigrade and monograde classrooms in the TurésCaicos Islands, pp: 27-46; chapter 14:
Multigrade Lessons for EFA: a synthesis, pp. 308:34

Bill A (2001) To TeaclBillings Publishers: UK

Bruner, Jerome (1996) Ihhe Culture of EducatiorHarvard University Press: Cambridge.
Chapter2: Folk Pedagogy, pp 44-65.

Dewey, John (1897My Pedagogic CreedSchool Journal, Vol. 54(Available in Hindi:
Translation-RRCEE)
Holt, John (1964How Children Fail Pitman Publishing Corporation: USA

Kamii, C. (1974) Pedagogical Principles Dedivéom Piaget's theory: Relevance for
Educational Practice. In Milton Schwebel and JareplR (eds.)Piaget in Classroom
London: Routledge and Kegan Paul, 199-215.

Sarangapani, Padma (2003Jonstruction of School KnowledgeNew Delhi: Sage
Publications. Select Chapters.

Syll\I/)ia Ashton Warner (2004AdhyapakGranth Shilpi: New Delhi. (Available in English as
well).

Graﬁme, K. (1969): Blackboard to Computers: A Gum&ducational Aids, London, Ward
Lock.

Haas, K.B. and Packer, H.Q. (1990): PreparationWse of Audio Visual Aids, "4 Edition,
Prentice Hall, Inc

Mallik, Utpal et al. (2001), Leaning with Computérsvel —IlIl. NCERT New Delhi.
Rosenberg, M.J. (2001), e-learning New York: McGtdill:

Advanced Reading
Danielson Charlotte (200Bnhancing Professional Practice, A Framework TeachingAssn for

Supervision & Curriculum: US
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PEDAGOGY OF ENVIRONMENTAL STUDY (105)

Maximum Marks: 100
External: 70 Internal: 30

Design of the Course

*Each unit of study to have a field-based assigrtmen
*Specific readings are to be used for dis@arssi groups enabling a close reading of texts.
Rationale and Aim

The main aim of this course is to prepare teachvis understand the philosophical and epistemolbgica
basis of EVS as a composite area of study thatdrgoen sciences and social sciences.

The content related to concepts in science andisscience is embedded within the course. As staden
understand children’s ideas, it is also an oppdstuior the teacher educator to help them revisid a
challenge their own conceptual understanding, iffemtisconceptions and advance towards a better
understanding.

This course along with the courses in Child studgiad Contemporary Studies will help the future
teachers gain a deeper understanding of the wayghich children make sense of their physical and
social environment and this insight will enrichith@assroom teaching and learning.

Specific objectives

To help student-teachers understand the scope & BN examine different perspectives of
curriculum organization.

To facilitate student-teachers to probe childrétéss in science and social science

To prepare student-teachers to plan for and cartyclassroom transaction in the light of various
theoretical viewpoints of learning and childrerdsas

To prepare student-teachers to assess childrearisimg using different modes.

Units of Study

Unit 1: Concept of Environmental Studies (E)

*Meaning and components of environment

*Meaning, concept &nature ofEnvironmental Studies

*Need and importance of Environmental Studies

*Objectives of EVS at primary level — General amdading to NCF 2005
*Scope of EVS at primary level

*Curriculum organization of EVS at primary level

Unit 2: Understanding Children’s ldeas

* Perspectives in EVS Learning
— Piaget. (Cognitive development theory —schemrasesses & stages of development)
--Vygotsky (Social & cultural influence on cognitivdevelopment - concept of MKO &ZPD)
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--Bruner (Concepts, scaffolding, spiral curriculuvpdels of representation)
--Ausubel (Meaningful Reception learning Theorynoept of advance organizer)

* Research on Children’s Ideas

--Characteristics of children’s ideas

--Preconceptions —meaning & examples

--Implication of understanding of children’s ide€fas classroom transaction (concept change- metBods
stratgies —-ECIRR model)

Unit 3: Classroom Transaction and Assessment

* Inquiry Approach— meaning and nature, Role of teacher in inquiry @ss¢5 E'’s --
learning cycle

* Ways of conducting inquiry.- observation, activities, discussion, and srgedlup work, field visits,
project, surveys and experimentation; importandhede in teaching-learning EVS

* Process Skills in EVS-- Meaning & types

* understand how children engage with ideas;haracteristics of children’s ideas

-- Undestand how children make linkages, classiiyalyse, kind of questions they ask & express
themselves.

* Different ways of assessing and using assessmentffather learning:-- Assessing through creative
writing, picture reading, children’s drawing, field visit & survey, projects, experiments & activities,
dialogues with children, making good guess & hypothesis

Unit 4: Planning for Teaching

* Concept maps:Meaning, construction and uses

* Thematic web charts—Meaning & types

*Unit Planning — Meaning, structure, need & importance

* Resource pool of materials( Learning resources) :-Meanig & Types ,Points to be kept in mind
while collecting & using learning resources

* Reflecting on classroom practices: Meaning & characteristics of reflective teaching
*Reflective Journal: -- Meaning & Maintaining of Reflective Journal

Essential Readings

Unit 1

1. Jaithirtha, Kabir (2003) Relating with the Earth:exploration of the possibilities in teaching
GeographyJournal of the Krishnamurti Schools
http://www.journal.kfionline.org/article.asp?issu&zarticle=6.

2. NCERT, (2005)%yllabus for Elementary Classagolume |. NCERT: New Delhi.

3. Orr, D.W. (2007) Is Environmental Education an Oxyon?Journal of theKrishnamurti
Schoolshttp://mww.journal.kfionline.org/article.asp?issud=£article=3.

4. Phatak, K. (2009) Walks: to nurture the Naturdburnal of the Krishnamurti Schools.
http://www.journal.kfionline.org/article.asp?issus&article=3.

5. Seminar Proceedings (1995-96) Seminar on EVS argdriy Vidya Bhawan, Udaipur.

6. Sarabhai, V. K. et.al. (2007)bilisi to Ahmadabad— The Journey of Environmeidlucation: A
Source boquentre for Environment Education: Ahmedabad.
7. TI%, 9995 AW (2016) T3rege fiem = wifts ATH3, Twentyfirst Century Publications Patiala
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Unit 2

» Driver, Rosalind, et. al. (2008)Jlaking Sense of Secondary Science: ResearciCinitdren’s Ideas
Routledge Falmer: London Introduction pp.1-13; Gbad, pp.17-25; Chapter 12, pp.98-103; pp.
Chapter 13, pp. 104-111.

 Guesene, E. and A. Therghiem (1988)ildren’s Ideas in Sciencépen University Press: Milton
Keynes.

» Piaget, Jean (1930Jhe Child’'s Conception of Physical Causalikegan Paul, Trench, Trubner &
Co. Ltd: London Chapter. 1 pp. 3-31; Chapter 51p#-132

. TUW, J9995 AW (2016) TI<dT fAftmr & wiftmis ARSI, Twentyfirst Century Publications
Patiala

Unit 3
1. Harlen, W. and J. Elstgeest (1998NESCO Source Book for Science in the Printacitool NBT:
New Delhi.
2. NCERT, (2008)Source Book on Assessment for Classes, IEnvironmental Studies. NCERT: New
Delhi.
3. TU®, I9995 AW (2016) T3<as fFumm = wiftmis ATA3T, Twentyfirst Century Publications
Patiala

Unit 4
1. Pollard, Andrew (2002Reflective TeachingContinuum: London
Readings for Discussion

Unit 1

1. Agnihotri, Ramakant et. al. (199Ryashikg Eklavya’s Innovative Experiment in Primary Educat
Eklavya: Bhopal.

2. Mishra, Anupam (2004Aaj bhi Kharein hai TalaabGandhi Peace Foundation: New Delhtlr.] 5
Edition.

3. Raina, V. and D. P. Singh (2001) What is Sciergispatch October-December.
Unit 2

1. Driver, Rosalind (1981) Pupils’ Alternative Framew® in ScienceEuropeanJournal of Science
Education3(1), 93-101.

2. George, Alex M. (2007)Children’s Perception of Sarkar- A critique of Gisi Textbooks Eklavya:
Bhopal.

3. NCERT, (2008)Source Book on Assessment for Classes Ghéapter 2: Environmental Studies.
NCERT: New Delhi.

Unit 3

1. Bodrova, E. and D. Leong (199%pols of the Mind: The Vygotskyan Approactetrly Childhood
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and EducationMerrill: New Jersey. Chapter 9.

Advanced Readings
Unit 1

1.

Batra, Poonam (ed) (2018pcial Science Learning in Schools: PerspectivesGimallengesSage:
New Delhi.

Parker, W.C. (ed.) (201®ocial Studies Today: Research and PradReeitledge: New York. .
Sainath, P. (199@tverybody Loves a Good Drought- Stories from IrelRooresDistricts, Penguin
Books: New Delhi.

Shiva, Vandana. (200(tolen Harvest: The Hijacking of Global Food Sup@puth End Press:
Cambridge, UK.

Unit 2

1.

Ausubel, David P. (1969) Some Psychological andcBtional Limitations of Learning by Discovery
in Anderson, Hans O. (Ed.Readings in Science Educatitor the Secondary SchedWlacmillan:
India pp 97-113.

Brophy, J. and J. Alleman (2005) Primary grade esttssl knowledge and thinking about families,
Journal of Social Science Resear&ipring 2005.

Bruner, Jerome S. (196The Process of EducatioAtma Ram & Sons: New Delhi

Carey, S. (1985¢onceptual Change in ChildhoolllA: Bradford Books, MIT Press: Cambridge.
Driver, Rosalind, et.al. (2006)laking Sense of Secondary Science: ResearclCinitdren’s Ideas:
Routledge Falmer: London. Introduction, pp.1-13 ©€hap.17-25; Chapl2, pp.98-103; Chap 13, p.
104-111.

Gilbert, J. et. al. (1982). Children’s Science disdConsequences for Teachir@cience Education
John Wiley & Sons, Inc: London. 66(4), 623-33.

Piaget, Jean (1930Jhe Child’'s Conception of Physical Causali§egan Paul, Trench, Trubner &
Co. Ltd: London.

8. Rieber, Robert W. and Aaron S. Carton (198 collected works of L.S. Vygotskglume | Ch. 6-
Development of scientific concepts in childhood. pp7-242.

Unit 3

1. Devereux, J. (200®rimary SciencePaul Champman Publishing: London.

2.

3.

Harlen, W. (2006 eaching, Learning and Assessing Science 5 -Sage: London.

Howe, A. C. and L. Jones (199Bhgaging children in SciencBrentice Hall: New Jersey.

Unit 4
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1 Fensham Peter J. et. al (eds.) (1994 content of science; A Constructivégtproach to its
Teaching and learningrhe Falmer Press, Taylor and Francis Landon.

2 Gilbert, J. (2004Yhe Routledge Falmer Reader in Science Educaiontledge London.

3 Mintzes, Joel J et.al. (1998)eaching science for Understanding: A Hum@anstructivist View.
Academic press: California.

4 Parkinson. J. (2004reflective Teaching of Science 11-C8ntinuum: London.

Advanced Readings

Unit 1
1.

2.

Unit 2

Batra, Poonam (ed) (201@ocial Science Learning in Schools: Perspectives @mallenges.
Sage: New Delhi.

Parker, W.C. (ed.) (201@ocial Studies Today: Research and PracRoaitledge: New York. .
Sainath, P. (1996kverybody Loves a Good Drought- Stories from IrdiBborestDistricts,
Penguin Books: New Delhi.

Shiva, Vandana. (200®tolen Harvest: The Hijacking of Global Food Sup@guth End Press:
Cambridge, UK.

Ausubel, David P. (1969) Some Psychological andcBtional Limitations of Learning by
Discovery in Anderson, Hans O. (EdReadings in Science Educatifor the Secondary Schqol
Macmillan: India pp 97-113.

Brophy, J. and J. Alleman (2005) Primary grade estitisl knowledge and thinking about families,
Journal of Social Science Resear&ipring 2005.

Bruner, Jerome S. (196The Process of EducatioAtma Ram & Sons: New Delhi

Carey, S. (1985)Conceptual Change in ChildhoodVA: Bradford Books, MIT Press:
Cambridge.

Driver, Rosalind, et.al. (2006Ylaking Sense of Secondary Science: ResearchChildren’s
Ideas : Routledge Falmer: London. Introduction, pp.1€i8ap 1, p.17-25; Chapl2, pp.98-103;
Chap 13, p. 104-111.

Gilbert, J. et. al. (1982). Children’'s Science atsl Consequences for Teachin§cience
Education John Wiley & Sons, Inc: London. 66(4), 623-33.

Piaget, Jean (1930)he Child's Conception of Physical Causali§egan Paul, Trench, Trubner
& Co. Ltd: London.

Rieber, Robert W. and Aaron S. Carton (198fg collected works of L.S. Vygotskglume |
Ch. 6-Development of scientific concepts in childdopp. 167-242.

Devereux, J. (200 rimary SciencePaul Champman Publishing: London.
Harlen, W. (2006 eaching, Learning and Assessing Science 5 -Sage: London.

Howe, A. C. and L. Jones (199Bhgaging children in SciencBrentice Hall: New Jersey.

Fensham Peter J. et. al (eds.) (199H4% content of science; A Constructivagtproach to its
Teaching and learningr'he Falmer Press, Taylor and Francis Landon.
Gilbert, J. (2004 he Routledge Falmer Reader in Science EducaRontledge London.

Mintzes, Joel J et.al. (1998raching science for Understanding: A Hun@onstructivist View.
Academic press: California.
Parkinson. J. (2004reflective Teaching of Science 11-C8ntinuum: London.
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School Textbooks
1. EVS textbooks for primary grades from the followiNGOs:
Digantar, Todi Ramjanipura, Kho Nagoraniya Roadafiaura, Jaipur

Eklavya, E 10 Shankar Nagar, B.D.A Colony, Shigigar, Bhopal, Madhya Pradesh

Sangati, AVEHI-ABACUS Project Third floor, K.K. Mgr Municipal School, Saat Rasta,
Mahalaxmi, Mumbai- 400 011

2. NCERT (2007)ooking ArouncEnvironmental Studies, Textbooks for class I[[IN&w Delhi.

3. Ramadas Jayshree (ed) (20&)all Scienceextbooks and workbooks (developed by: Homi Babha
Centre for Science Education (HBCSE), Oxford UrsitgrPress: Mumbai.
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(PAPER 106) Learning Mther Tongue and other Languges: In and outside the school
H™S 3THT 3 J9 3THETeT ©f fHftmT: Ag® € nied 3 9799

B M ;100
feust vig 170
niEIel mix @ 30

8er -

1.3H, 13 3T 3 fHftmr fATTST 979 Hedst Aarsardt 27 |

2.3 ydU g9 fefomisa Aresddt €37 |

3.8™H 3 AHH feg AYT AEUS J96 ©F U3 ABUS J967|

407t IH FTHT IH6 g9 HESST 28T |

s.gaggTEEr fiftmr € Ad®Y 3 A a9

6.H3 3THT 3 gt 3Rt & five yfafonr € Aasut 3 A a98e|

7 3THT UTSgH, US-UASS 3 Miftmimus ATfEx-AHaT & @93° 979 Aaaret 27|

8 UASTS ©F Aol T93 YT Y3 q9&7|

9.HB'IE T nidalt €A 3 HU'T ST Sumf I3 |
10.8ug=HR fHftr 3° A J97 & QueIsHR fiftmr fedhor y=t 83H93 J9a7|

fearst @ 1

STHT, W3 3THT 3 fHfumr

STHT : »Ig,UfgSTHT 3 THT & JU

g & €3ust © o3

H™S STHT : vJg, ufdgTar I HI3<

sTHT fHftmT & AU9s fHU's, fAftmr B39
IH T FIA

fearst : 2
g @ yfaast

fefomrs
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STHT 3 HH™: HeU, STHT Y3t AHH <9 3€3< € I96 3 €J dJ6 BTN AS™

gU-gTHTET fHftm: nigg,fesAs I @ a96 i 3793t I feg gu-sTHTET fiftmr
< Afast

AT I THT A% eit ferEsTe

fearst : 3
FHT T fRus-yfafamr

W3 T fivE © yrdl feu g 3° ufos! © =g, AgYl 29 S AfdsT =
fegrgeet ufguy, SHAST T AeHA=T ufguy, ugrmug-fafanrst At feamrt ufaoy (A
™, S4izAHS)

grt TR & YHar feg 3T & fRYE-yfsfanT

fearst : 4
Aofex fius Aus

STHT US-gH: »igh, %3, HI33T 3 AU

% Afas: 83, HISST, Ue3us € I96 3 TJ J96 BT B

UTS-YASA: &3 3 HI33T,Jd1 U's-YASS onft fermsret

STHT YASA®': HIS<, Aos A yau
niftmys ATTEx AUS: A< AUS, foi AUs 3 Ae-foi Aust & Hd3<, farnt 3
: ﬂ e % ﬁ .

fearst @ 5
H&aE 3 BugrasHa fRftpr fedhat

H&aE: Wafed TrdeT, Yt 3 Heide €9 S9d, H®/de © AUs, YA Tt
farHt, Hoiae feeAer © €7 3 HUT e Qumi

SuorgsHa fiftm 3 darst niftmmus Thot Buardt fedhnrt
AIfEx YRS get :-

1.H3 3T &F fHftmr fedt,3m: Ares fiw 77
2077t 3T 3 AT wiftius, 37 fEegee fAW 337,236 ugsiarls Sfitnrer

3.H™S ITHT O AHTYET,3T:J99<¢ AW 9973
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4. nofex 80 3 JATdt 572d, 37 I9E 39 fHY,T9R A9 T8 SHe, miEHT
6.UATE STHT feniads 3 ¥e39,Hided fRw dioar, Jarst gateafaet, ufenms
7.0 879,37 J9a193 fHw, UAet gateafret, ufentasr

8.Jrrdt g T fedH, gatee, Ui galediAct, gstag

9.4 Aoz = fef3aA(mrfeas-Hua®) 37 AdEd AW, dd 38 <
gotedfHet, nif3Aa

10. Lightbown, P. M & Spada, N. (1999 ow Languages are Learnédixford: Oxford
University Press
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(107)Pedagogy of Mathematics
Maximum Marks: 100
External: 70
Internal: 30
Design of the Course

. Each unit of study focuses on the specific aspdctnathematics education
relevant at that stage
« Several Hands-on activities are part of each urstualy
Rationale and Aim

When children come to school, they are already lfamivith mathematics and are using it in their
own ways. In school they come across

a systematic treatment of mathematics which atgimen conflict with theirinternalized processes.
It is important for teachers tonderstand these conflicts and differences forcéffe learning.

In the Position Paper produced by the National B@&rtoup on Teaching of Mathematics (NCERT,
2006) it was said, “Mathematics education reliey Veavily on the preparation that the teacher has,
in her own understanding of mathematics, and inblagr of pedagogic techniques”. Every teacher
needs todevelop her understanding of mathematics afresim filee point of viewthat takes in
account the processes in which learning takes jteckildren s mind. Teachers need to be aware of
the ways in which students think sothat they casigiheand adapt their teaching approaches to deal
with thealternative conceptions of mathematical knowledggoang learners.

The aim of the course is to sensitize prospectaehers that, not only do they need to reflect on
their own knowledgeof mathematical content taught at the primary lewel they also need to
connect to children and their experiences. Engagemith this course shouldnable prospective
teachers to learn and reflect on what researchtdasy about children and their mathematics
education and use it to promote learning.

Specific Objectives

e To enable student-teachers to develop deeper issigito the content areas of
mathematics at the primary level

 To make student-teachers aware of factors thatdtnma the process of acquisition of
mathematical knowledge

¢ To sensitize student-teachers about the wayshithachildren respondo mathematical
knowledge

e To help student-teachers develop skills, have deépsights, acquire appropriate
attitudes, learn effective strategies that proneffiective children s learning

Thread Running through the Course

The units have been conceptualised to help praspeeachers understand that student s learning is
dependent on the learning of the content by thehtaas well as the ways children perceive ancorasp
to mathematical knowledge
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Units of Study
Unit 1: Pedagogical Content Knowledge

* Numbers: Number Concept, Counting, Place valuethAwetic operations, Fractions,
Decimals. Odd, even, prime, composite, co-primas-primes, basic knowledge of
L.C.M. and H.C.F. of numbers, divisibility test optl, representation of numbers on
number-line. Roman system.

» Measurement: The idea of unit in length, area,uma, weight, time, money,
temperature and their conversion into smaller agddv units.(basic idea and not their
applications)

Unit 2: Algebra Thinking

« Algebraic expression: Addition, subtraction, riplitation and division

» Algebraic identities and their applications

» Factorisation using algebraic identities

« Forming and solving simple linear equations
Unit 3: Practical Arithmetic and Handling Data

» Collection, classification and interpretation ofala
* Presentation of collected data
» Elementary statistical techniques
¢ Percentage
» Ratio and proportion
» Interest (simple and compound)
Unit 4: Geometric ways of looking at space and shag

» Space and Shape: Geometric shapes, construdtimometric shapes through paper
folding, Symmetry
e Congruency and similarity: meaning and criterioncohgruency and similarity of
triangles
« Construction of angles, triangles, quadrilaterhgent to a circle, in circle and circum
circle of a triangle using geometric equipment.
Unit 5: Communicating Mathematics

e Curriculum and Classroom Practices
« The role of text books in the teaching-learningcess of mathematics
* Mathematics Laboratory/Resource Room
» Feed back to students about errors committed inrork
« Mathematics phobia and coping with failure
Unit 6;: Mathematical Reasoning

» Meaning, need and importance of mathematicabréag, pattern recognition and inductive
reasoning

« Validation process of mathematical statements: fP@ounter-Example; Conjecture.
* Problem solving in mathematics — a process
» Creative thinking in Mathematics
Unit 7: Assessment
* Purpose of assessment
* learnning assessment
» Assessment tools
¢ Assessment of performance
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Mode of Transaction

Prospective teachers to be engaged in discussipabserved children s work in order to acquire an
understanding how children respond to mathemakivadviedge
Prospective Teachers in groups develop concept twapsderstand linkages and
relationships between various mathematical concapdsto imbibe the importance
of team work
Reading of texts (suggested as discussion) witloglie to understand theory from
the point of view of issues raised
Collecting historical samples of mathematical kredge (such as ways to multiply
in different cultures) and reflecting on them
Preparing mathematical models, particularly geoimetr
Critically examining teaching-learning materialsaiigh presentations

Essential Readings

1.

2.

Haylock, D. (2006)Mathematics Explained for Primary teachekew Delhi: Sage
Publication, Chapter 22: Measurement, 247-263.

Lieback, P. (1984 ow children learn mathematics:quide

for parents and teachersondon: Penguin.

Skemp, Richard RMathematics in the Primary Schodlondon: Rouledge. Chapter a The
formation of Mathematical Concepts, Chapter 4: Tomstruction of Mathematical Knowledge,
Chapter 5: Understanding Mathematical Symbolisr7#972-89, 90-108.

Post, Thomas, R. (1992)eaching Mathematics in Grades K-8, Research-Based
Methodsallifornia: Allyn and Bacon, ChaptelisChapter 4, Chapter 5, Chapter

6, and Chapter7.

Zevenbergen, R., Dolley, S. And Wright Robert 2005), Teaching Mathematics in

Primary SchoolsAustralia: Allen & Unwin; (First South AsianEditipnChapter 2,

Chapter 3, Chapter 7 and Chapter 9.

Advanced Readings for Faculty

1. Moses, B. (Ed.) (1999Algebraic Thinking, Grades K-12.USNational Council of
Teachers of Mathematics.

2. Readings for Discussion

1.Carraher, T. N., Schliemann A. D. and Carraher,VD. (1988). Mathematical
concepts in everyday life. In G. B. Saxe & M. Geatl{Eds.) Children’'s mathematics.
New Directions for ChildevelopmentSanFrancisco: Jossey-Bagg;87.

2.IGNOU, AMT — 01Teaching of Primary School Mathematibew Delhi: IGNOU.

3.IGNOU, LMT - 01,Learning MathematicdNew Delhi: IGNOU.
4.Wood, D. (1998). The Mathematical Mind. How Children Think and LearnUK: Blackwell
Publishing, Chapter 8, 225-255.
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(108) Proficiency in English

Maximum Marks: 50
External: 35
Internal: 15
Design of the Course
* Each unit of the course will be linked to studezaehers reflecting on their own

proficiency in English — what strategies helpedrthmprove their own
proficiency.

» Specific readings, resources and tasks to helgstidachers improve their
own proficiency.

Rationale and Aim

The purpose of this course is to enable the stugachers to improve their proficiency in

English. A teacher's confidence in the classroooften undermined by a poor command of
the English language. Research has shown that inmgréeacher efficacy, or her own belief

in her effectiveness, has a tremendous impact ercldissroom. A teacher who perceives
herself as proficient in English is more likely tise communicative strategies for teaching
English. She is less likely to resort to using dampanslation or guide-books for teaching
English.

This course focuses on the receptive (listening r@adiing) and productive (speaking and
writing) skills of English and combines within eachthese, both an approach on proficiency
in usage and proficiency in classroom teaching.

Specific Objectives

*To strengthen the student-teacher s own Engligjul@ge proficiency.

e To brush up their knowledge of grammatical, lexieald discourse
systems in English.

* To enable students to link this with pedagogy.

* To re-sequence units of study for those who may mavknowledge of English.
Running Thread of the Course

This course will attempt to use a variety of resesr tasks and activities to enable the
student-teacher to develop/increase her proficiancignglish. The focus will not be on
learning and memorising aspects of grammar andImgeistics. Instead, the aim wile to
enjoy learning English and to constantly reflect thms learning to link it with
pedagogical strategies.
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Units of Study
Unit 1: Nature of Language

What is a language: first, second and foreign lagg@
Language as a means of communication and thinking
Communicative language teaching

Understanding the importance of a language-ricbsctaom.
Unit 2: Listening and Speaking

( Activity only, no theoretical work : Listening ithh comprehension to follow simple
instructions, public announcements, telephonic emations, classroom discussions, radio, T.V
news, sports commentary etc)

Sound system of language — phonology & prosody

Stress — word stress and sentence stress in cedrsgech

(Activity only, no theoretical work :Using dictionafor correct pronunciation and stress)
Phonemic drills (with the use of minimal pairs dgt, beat etc.)

(Activity only, no theoretical work : Organizingstening and speaking activities: rhymes,
chants, songs, use of stories, poems, role playleardatization )

Unit 3: Reading

Reading with comprehension different types of texts
Reading for global and local comprehension
Inferences, analysis and extrapolation , Discoarsdysis

(Activity only, no theoretical work :Using readirgs a tool for reference skills i.e. use of
dictionary, encyclopaedia and internet)

Ideas of critical literacy to analyse chapters fitextbooks

Creating environment for reading — reading clubdass libraries Reading aloud and silent
reading Scaffolding: concept

(Activity only, no theoretical work : Reading diffent texts types like stories, poems, riddles,
jokes, and instructions for games)

Unit 4: Writing

(No theoretical question, activity onlyWriting a paragraph: identifying a topic sentence,
arranging sentences in a logical order and joittegn with linking words and phrases, different
forms oflwriting — letters (application, complaipgrmission, invitation), messages, notices and
posters )

Mechanics of writing (strokes and curves, capitald asmall, cursive and print script,
punctuation)
Controlled/guided writing (verbal and visual inpuEsee and creative writing
Unit 5: 1 Grammar
1. Parts of speech; Phrases; Verbs

2. Kinds of sentences; Subject-verb agreement; Tenses

3. Non-finites; Voices; Narration
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Mode of Transaction

Participating in tasks and activities to improveffmiency in the receptive and
productive skills of English.

Text analysis of school textbooks to improve skillgritical literacy.

Reflecting on one s own learning to make connestigith pedagogy.

Essential Readings

1.

4.

Lightbown, P. M & Spada, N. (1999How Languages are Learnedxford:
Oxford University Press

Maley, A. & Duff, A. (1991).Drama techniques in language learning: A
resourcebook of communication activities for language teast{@nd ed.)Cambridge:
Cambridge University Press.

Morgan, J. & Rinvolucri, M. (1983)Once upon a time: Using stories in the
languageclassroomCambridge:. Cambridge University Press.

Wright, A. (1989).Pictures for Language LearninGambridge: Cambridge University
Press.

Advanced Readings

1. Parrot M. (1993)Tasks for language teacheCambridge: Cambridge University Press

2. Richards, J. & Lockhart, C. (1994Reflective Teaching in Second Language
ClassroomsCambridge: Cambridge University Press

3. Slatterly, M. & Willis, J. (2001).English for primary teachers: A handbook of
activities & classroom languag@xford: Oxford University Press
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(109) Children’s Physical and Emotional Health and Yoga Education -I

Maximum Marks: 100
External: 35

Internal: 15
Practicum Total Marks: 50
External: 30
Internal: 20

Area of Study: Theory and Practicum

Design of the Course

This course is designed to be one component o&etipum course to be covered in both years
of study. It offers the scope to engage criticalith systems and practices related to health of
children and school health. Two sets of practicuenprovided for the first and the second year
of study. The rationale, aim objectives of this giium presented below refers to both

practicum courses.

Rationale and Aim

The relationship between education and health fatmscorerationale behind this course.
While the role of education on health has been lwideknowledged, the impact of health on
education is often not recognized adequately. €bigrse unfolds the reciprocal relationship
between health and education. Health is a necessadition for learning apart from being a
basic right of every child. Enrolment, retentiomncentration and learning outcomes in the
classroom have a strong linkage with a child s jglaysind emotional health.

A holistic understanding of health implies a pectipe on health that is not merely freedom
from germs and disease but an understanding osdh&l, economic, mental/emotional and
physical aspects of health. It becomes essentidhéoteacher to locate the social determinants
of health and to root any health communication/ation in the socio-economic and cultural
context of the child. This forms an essential fatiahal and theoretical component of the
course. This approach will lead away from the ,leygi-education focus of health education
which stresses behavioural changes and puts tpengbility of health on the child. Instead,
the course aims to equip the teacher with a petispethat helps both the teacher and the
children understand health issues as determinesbbip-economic contexts. This will enable
them to move beyond a solely behavioural changeeinndan approach that seeks to address
larger health determinants. This is not to deny ithportance of healthy habits but it is
important to recognize that to tell a child to Juatevery day or ,eat nutritious foods is not
sufficient. The teacher will have to locate heattbssages and ideas in the lived reality of the
children they teach so as to meaningfully engagk thie issue.

It is important to see the role of the teacherrastbat includes within it the perspective of altheaorker.
This does not in any way mean an additional worklddowever wesee this as inherent in her work
itself. Here there is a clear overlap of ideas wiith course on Child Studies. Understanding a child
necessarily includes understanding the healthetthld within a social context. A course on health
lends a natural opportunity for teachers to understchildren in their life context and increases
sensitivity to thechildren and their socio- economic background.sltpbssible to address issues of teacher
attitudes, engagement and willingness to acceprsity in their classroom. This is likely to help
teachers move towards a broad vision of inclustigcation through an understanding of health and
well-being in the broadest sense. Instead of spga&f teacher attitudes alone, the course gives
student-teachers a chance to understand unequalmaitgle kinds of childhood that children
experience.
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Specific Objectives

1. To build a holistic understanding of the concepheélth and well-being and understand children
s health needs using a social determinants frankewor

2.To understand the reciprocal relationship betwesadth and education and understand the
role of the teacher and possible ways of engagitighealth concerns.

3. To examine specific programmes related to childréealth operating in schools.

4. To build knowledge and skills on teaching healtd ghysical education and integration of
their themes with other curricula areas of tea€elgeication and school subjects.

5.To link theoretical and conceptual learning withuat school/classroom realities through

practical work.

Running Thread of the Course

The most important thread running through the aussthe need for the student teacher to
understand that health and education are recigydogted and she must in various ways engage
with the health needs of children. The thread ohigg a holistic understanding of health and
seeing it as located in a social reality runs a&tbe course and connects issues like physical
health, emotional health and ,health of the schéolife of health and well-being in a holistic
sense is a right of every child. A teacher sersittvthe social context of children can play the
crucial role in achieving this right. Theory ancgtical units are closely knitted together and the
idea is a constant process of reflection.

Units of Study: The sections on Units of Study include ideas omtbéde of transactingach course as
the courses have inbuilt theoretical study as ag&fpractical work.

Unit — | : Understanding Health and Well — being

1. Concept of Health, Need and Importance.

2. Relationship between Health & Education.

3. Children’s personal cleanliness( Skin, Hair, Hands, Feet, Nails,Teeth,Ears,Nose)
4. Nutritional requirement of children 6-14 years ( Balanced Diet)

5. Awareness regarding drug abuse

Unit — Il : Morning Assembly Activities

1. National Flag: Importance, Significance and precautions while hoisting the
National flag.

2. National Anthem: Meaning, Importance and precautions while reciting.

3. Types of formation, P.T. exercises, drill and marching.

Unit — lll :School Health Programmes

1. Mid-day Meal ( Aim & Objectives, Components and Functioning )

2. Heat, light, shadows (Plants and trees), safe drinking water, sanitation, toilet
facilities in the school.

3. Safety education in schools especially on play grounds.

4. Morbidity Mapping and safety measure to prevent communicable diseases.
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Unit — IV : Minor Games and Athletics

1. Minor games:- meaning, importance and principles for conducting (Dodge ball,
Hopping Lion, Touch and Come back, Thief and Police man, Pick the handkerchief,
Tug of war, keep the ball up, Fire on the mountain, Rope skipping, kho-kho)

2. Basic Knowledge about Athletic Track and its Track & Field events.

3. Participation in Races, Jump & Throws, Starts, Starts from different positions,
standing broad Jumps, standing vertical jumps, Frog Jumps, Medicine ball throws,
tennis ball throws, hand ball throws, shuttle run, Zig Zag run.

Unit — V : Introduction to Yoga

1. Meaning of Yoga, Importance, Scope, Misconceptions, modern trends and
development in the field of yoga, Importance of yoga in school curriculum.

2. Stages of Yoga/ Ashtanga Yoga (Yama, Niyama, Asana, Pranayama, Pratyahara,
Dharana, Dhayana and Samadhi).

3. Role of Yoga in Psychological preparation of children as an athlete.

Unit — VI : Asanas

1. Principles of Yoga asanas.

2. Meditative asanas:- Sukhasana, Padmasana, Vajrasana.

3. Cultural or Corrective asanas:-Tadasana, Halasana, Bhujangasana, Sarvangasana,
Salabhasana, Dhanurasana, Chakrasana, Paschimottanasana.

4. Relaxative asanas:- Shavasana, Makarasana.

5. Impotance of Yoga asanas for balanced posture and to overcome postural

deformities.
PRACTICALS:
* Permorming asanas: Tadasana, Vrikshasana, Utkatasana, Vajrasana,

Swastikasana. Ardhapadamasana, Makarasana, Pawaatas#na, Shavasana
Survey about mid day meal in a school

Project regarding physical and emotional healtrited children.

Preparation of play grounds in DIET

Morning Assembly, drills and excercises

Athletics events

* This practical aspect is suggested to be integravith the framework developed for the School
InternshipProgramme under Objective 1 of Year 1.

Practical Work is based on Units 1, 2 and 3 beforschool internship and after school
internship through Projects. The practical workigualized through integration with School
Internship Programme(SIP). This involves discussion, guidance and tsgo undertake
these projects before the SIP and is followed figectve sessions where students share their
projects after SIP. These post SIP sessions doe twrganized in a workshop mode with a
stress on collective reflection and discussione@ilielow are some themes/ideas for projects
and these topics are allocated across the studssitmentioned above before going for the
SIP, sessions are held discussing the idea andnati behind each theme and
learning/developing appropriate research methodst@wmls. Each student prepares a project
plan inclusive of tools before going for the SIP.
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Suggested Project Topics/Themes

1. The exercise undertaken in the School Internshogf@mme (SIP), of making a profile
of a child and understanding his/her social contlexing the internship needs to also
connect to the health of the child and understandih possible determinants. The
student teacher is to observe and find out abautctild s health conditions. The
Childs health profile is to explore the possiblallte determinants operating in the
Childs life. Issues of settlement/housing, livebldo of families, poverty and
deprivation, food habits, water access and safdty ae explored through
observations, informal group discussions and vigitshe community. The teacher
educator prior to the SIP will guide the studerdcteers on methods and ethical
issues, sensitivity during questioning.

2. Morbidity Mapping Exercise to be conducted. In tiie student teacher tracks children
s attendance and tries to find out reasons fordil s absenteeism. She records
illnesses she observes or as reported by childeergpand develops a health report
card. The student teacher develops a report carthé ,health of the school. She
surveys parameters like water, toilets, sanitatinnilding, playground etc during the
SIP. The idea is to encourage the student teathexsplore multiple dimensions of
each parameter that impacts on children s healsichiool. For eg: It is not sufficient
to just ask if there is toilet. It is important éxplore, is it functional? Is it clean? Is
there water available for the toilets etc.

4. Student teachers record observations using tdelseloped as well as creative
methodologies to capture children s perceptionarckgg Mid Day Meal to reflect on
the health programmes operating in school. The isda observe and comment on
various aspects of the MDM programme such as gyaqtiality, distribution system,
culture of the programme and also give legitimazychildren s perceptions on the
MDM. For e.g.; What they like, don t like of the WD what they eat before school,
are they able to study if they are feeling hungy @hese are explored not through
interviews but through creative worksheets whicke tbhildren fill out. Such
methodologies are part of the readings mentionetfat 111 and should be made with
the guidance of the teacher educator before SIP.

Practical Work can be divided across groups ofesttseland must be followed by each
group sharing with the larger class of ETE teachBEngs sharing should be facilitated by
the faculty to reflect on health observations, mdthused, findings and a discussion on
the culture of programmes, possible action a teacte take etc. The idea of the project
is not to just collect a lot of information on himalspects but to begin a process of

exploration and inculcate sensitivity towards Headind its linkage with learning
processes.

Essential Readings
Reference Books

1. A text books of Health and Physical Education bynjBo School
Education Board from"sto 10" standard.

2. Track and Field’s Events by George Emmanuel pubtidby City Gerorge

Olickal, Mariadom Kadaplamattom, Kottayam, Kerala.

Yogasanas:- A Teacher’s guide NCERT (1983) New Delh

4. Dr.H.R. Nagendra Pranayama the art and science Niuekananda
Kendra Yoga Prakashana, Bangalore, India.

w
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5. Techniques of Yoga and Kriya Published by: Bihahd&d of Yoga,
Munger, Bihar.

6. Essentials of physical Education Published by KalyRublishers 1/1
Rajinder Nagar, Ludhiana, Punjab.

7. AP Text Book of Health, Physical Education & Spofts class +1,+2
(2010-11) by AP Publishers, Jalandhar, Punjab.

8. Mid-day Meals:- A Primer (2005) Right to Food CangpaDelhi.

Readings for Discussion

1. Ashtekar, S. (2001), Health and Healing: A MdmidPrimary Health CareChapter36-
Childhood llinessesChennai: Orient Longman.
2.Deshpande, M. R. Dasgupta, R.V. Baru and A. Moha(2§08). The Case for Cooked
Meals: Concerned Regarding Proposed Policy Shiftthé Mid-day Meal and ICDS
Programs irindian Paediatrics445-449
3.Dasgupta, R., Baru, R.V. Deshpande, M. and Moha#ty,(2009). Location and
Deprivation: Towards an Understanding of the Relathip between Area Effecasid School
Health,Working Paper, New Delhi: USRN-JNU.

4. Samson, M., Noronha, C., and De, A., (2005). d&rdw more benefit from Delhi s Mid-

Day Meal Scheme; in Rama V. Baru (e8ghool Health Services in India: Tis®cial
and Economic Contextslew Delhi: Sage.

5. Zurbrigg, S., (1984)Rakku's Story- Structures of Il Health And Sourcé€hange,Centre for
Social Action, Bangalore, 19-41, and Chapters 12and

Advanced Readings for Faculty:

1.Ben-Shlomo, Y. and Kuh, D. (2002), A Life coursepagach to chronic disease
epidemiology: conceptual models, empirical chalengand interdisciplinary
perspectives itnternational Journal of Epidemiology§o. 31, 285 and figure 1 on
page 286 to be discussed.

2.Dreze, J. and Goyal A., (2003), The Future of MigyDMeals, Economic and
Political Weekly, November 1.

3. Frost, J. Wortham S.C; Riefel, R.S, (200B)ay and Child DevelopmenBrentice
Hall.

4.Jones, L. (1994)he Social Context of Health and Health WdvcMillan Press.
Chapter 1, pp. 1-6, 11-17, 18-20, 32-36.
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(201)Cognition, Learning and the Socio-Cultural Cotext

Maximum Marks: 50
External: 30
Internal: 10

Practical:10

Design of the Course
» Several field-based units throughout the course.

e Practicum to go in tandem with the theory coursehsd field-based data forms the
basis of reflection on the theory. Readings forhetask in the practicum are also
suggested to facilitate theory-praxis linkages.

» Specific readings suggested for use in discussionpg enabling reflective reading
of each text.

Rationale and Aim

The course is aimed towards helping student-teaalederstand various theories about
how children learn and how learning and cognitiom anderstood by various theorists.
This would lead student-teachers to construct atergtanding of learning for their own
selves which they would be able to use in the obtass. This, it is hoped would help the
teacher become more of a supporter and facilitatbier than an instructor.

Another pertinent aim is to enable the student®ldgvan understanding of the research
methods employed to understand children in theiltipie contexts. It is envisaged that
the students would use some of these methods hotmhone their skills in the same but
also in learning about reflection and analysis lo# data gathered through these means.
This implies strengthening linkages between theorg practice through various field-
based assignments.

Specific Objectives

* To understand the process of thinking and learminghildren through different
theories/ perspectives and reflect on their relegan the teaching-learning process.

e To understand how different perspectives/theoriemtribute to an overall
understanding of development and the child as @<dtural universal.

* To bring the implications of theory into the centethe study of children; to
provide for opportunities such that the studenthea is able to visualize the
linkages with theory in the real life interactiongh children.

* To enable the student teacher to visualize theagiek with theory in the real life
interactions with children

* To enable the student teacher to understand mevalapment of a child in socio-
cultural context.

Running Thread of the Course

The student-teacher develops a critical understgnoli different approaches to childrens
development and learning within a socio-historicpérspective: principles of
behaviourism, cognitive development, informationogassing, constructivist, socio-
constructivist and cross-cultural positions. Theeese of child-centered pedagogy is to
be in tandem with the physical, socio-cultural, éomal and cognitive worlds of children
within the Indian context.
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An attempt has been made to include the implicatimm each aspect of development
with the unit itself. For instance, there has baetonscious effort to include activities
like play, art, story telling etc. as implicatioatong with the units on physical motor
development, cognition and language developmepectsely.

Units of Study

Unit 1: Learning and Behaviourism

e Learning: Concept of learning; processes of children learnin

* Behaviourism: Basic ideas of Behaviourism, its characteristied Beatures and its
critique. Contribution of behaviourism to education

Unit 2: Cognition

« Constructivism: Introduction to the concept, features and charatics; Jean
Piaget's theory of cognitive development and itsplinations in teaching-learning
process.

* Vygotsky’s Theory: Introduction, characteristics and its Educationglications.

* Information processing approaches Memory: basic architecture of the mind
(working memory, long term memory, attention, enngdand retrieval)Jnformation
retrieval and forgetting.

Unit 3: Play

e Meaning of Play, characteristics, kinds and tydd3lay

 Play and its functions linkages with the physical, social, emotionalgwitive,
language and motor development of children; crodish@l and socio-economic
differences in children's play.

e Games and group dynamicsrules of games and how children learn to negotiat
differences and resolve conflict.

Unit 4: Self and Moral development

« A sense of selfiself-description, self-recognition, self-concepglf-esteem; social
comparison; internalization and self-control.

* Moral development: Kohlberg stages of moral development and its icapion for
teaching learning process.

Mode of Transaction

* Classroom discussions for developing conceptuatrstanding.

» Close reading of text material/papers

* Individual and group presentations of issues amt@ms raised in assignments

 Theoretical and practical activities/exercises/siigations; and analysis
interpretation of collated observations, systemaai@a.
Essential Readings

1. Crain, W. (1992).Theories of Development: Concepts and Applicatiof®
Edition). New Jersey: Prentice Hall. Chapter 7: Kehg's Stages of Moral Development,
Chapter 8: Learning Theory: Pavlov, Watson, andii, Chapter 9: Bandura's Social
Learning Theory, Chapter 11: Freud's Psychoanalieory, Chapter 12: Erikson and
the Eight Stages of Life.

2. Elkind, D. (1976)Child Development and Educatio@xford University Press.

3. Harris, M. and Butterworth, G. (2002Pevelopmental Psychology: a student’s
handbook.New York: Taylor & Francis. Chapter 7: The begirgsnof Language
Development, Chapter 10: Social Development indefesol Years, Chapter 14: Social
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Development in the School Years.

4. Lefrancois, G. (1991Psychology for TeachingVadsworth Publishing Co. Chapter
1: Psychology for teaching, Chapter 5: Thinking aremembering, Chapter 8:
Intelligence and creativity.

5. Mukunda, Kamala, V. (2009What Did You Ask in School Today? A Handbook on
Child Learning.Noida: Harper Collins. Chapter 2: Learning, 22-8hapter 6:Moral
Development, 117-146; Chapter 10: Emotions, Legraimd Emotional Health, 222-253.

6. Snowman, B. R. and Snowman, J. (19983ychology Applied to Teachin§th
edition. Boston: USA: Houghton Mifflin. Chapter &tage theories of Development,
Chapter 7: Behavioural and Social learning thepi@sapter 8: Information Processing
Theories, Chapter 9: Constructivist Learning Theory

Readings for Discussion

1. Bodrova, E. and Leong, D. (1996)ools of the Mind.New Jersey: Merrill.

Chapter 1: Introduction to the Vygotskian ApproaChapter 2: Acquiring Mental

Tools and Higher Mental Functions, Chapter 3: Tlygatskian Framework and

Other Theories of Development and Learning, Chagtérhe Zone of Proximal

Development.

Barry and Johnson (1964). Classroom Group Behavidenw York: Macmillan.

Brown, R. (2000). Group Processes: Dynamics Witdma Between Groups. (

2nd Edition). Blackwell Publishers.

Christian, Jyoti (1984). Classroom Group Dynamidserut: Anu Books.

Donaldson, M. (1986)Children’'s Minds.UK: Harper Collins Publishers Ltd.

Chapter 1:The School Experience, Chapter 2: Thétabo Decentre.

6. Gilligan, C. (1977). In a Different Voice: WomenGonception of Self and

Morality. Harvard Educational Review7 (4), 481-517.

Holt, J. (1967)How Children LearnLondon: Penguin.

Piaget J. (1997). Development and Learning. In @@eyw. and M. Cole. (eds.)

Readings on the Development of Childfdaw York: W. H. Freeman.

9. Siegler, R. and Alibali, M.W. (2005)Children’s Thinking.(4« edition). New
Jersey, USA: Prentice Hall. Chapter 1: An introduttto children's thinking,
Chapter 3: Information-processing theories of dgwelent, Chapter 5:
Sociocultural theories of development, Chapter Be Tevelopment of social
cognition.

10.Vygotsky, L. S. (1997). Interaction between Leagniand Development in
Gauvian, M. and M. Cole. (edReadings on the Development of Childrsiew
York: W. H. Freeman.

wn
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Advanced Readings

e Gardner, H. (1985)Frames of Mind: The Theory of Multiple Ihiggnces.
London: Paladin Books.

* Piaget, J. (1926Psychology of Intelligencé&lew York: Basic Books.

e Pollard, A. and Filer, A. (1996)The Social World of Children’s Learning.
London: Cassell.

* Vygotsky, L. S. (1978)Mind in Society: The Development of Higher Psychicial
ProcessesCambridge, Massachusetts: Harvard University Présspter 1: Toolnd
Symbol in Child Development, Chapter 6: Interactidoetween Learning and
Development, Chapter 7: The Role of Play in Develept

* Wood, D. (1988)How Children Think and Leart©xford: Blackwell.
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Practicum: Peep into the Child’ world: What and How II

Task 1: The student-teachers ask four children in the agepg4-7 years to draw on
different themes they choose. The children are tbeoouraged to talk about their
drawing. The students try and understand what tawidg communicates by talking to
the child and looking for aspects of symbolic thioiugs expressed in the drawing. Also,
the student-teacher arrives at the patterns thargemacross the various drawings that
children have made. Student-teachers could alsanag other such simple activities for
children. They conduct these activities with cheldrand maintain records of children s
responses.

Task 2: The student-teacher does observation of childr@tegtand maintain records - 2
hours across 4 observations; observations can bedaut in playgrounds in the
neighbourhood or schools. The students could ifjedifferent games that children play;
Individual and group behaviour in play; friendshgsl social relationships. The analysis
could include the following aspects: motor skillanguage used during play, group
structure and interactions, arriving at rules aotoWwing them, gender behaviour,
patterns of negotiation and resolving conflictkfebngs and games, popular culture. This
assignment is to be followed by post-assignmentudisions during contact hours to
arrive at linkages between play and social, ematjocognitive, language and motor
development of children.

Task 3: Student-teachers identify a movie or a carton ihgtopular among school age
children They construct an interview schedule ( to intervigvildren) and observation
checklist to lookat the finer nuances of the movie or cartoon ( vatafcts children to
the same) and critically analyze the varying aspe®ther methods of looking at TV
viewing habits, child s ability to distinguish fasty from reality could also be explored
by the student-teachers.

Or

Task 4: Student-teachers identify a video game that is |@@pamong school age
children.They construct an interview schedule and obsemvatiwecklist to “Understand
aggression in a video game that is popular amoiigreh and also critically look at
aspects of the game itself.”

Essential Readings
1. Bettelheim, B. (1987). The Importance of Plaje Atlantic MonthlyMarch.

2. Bodrova, E. and Deborath J. Leong (1996)ols of the MindNew Jersey: Merrill
Chapter 3: The Vygotskian Framework and other Tieeoof Child Development,
Chapter 10: Play as a leading activity.

3. Cox M. (2005).The Pictorial World of the ChildNew York: Cambridge University
Press.

4. Erikson, Eric, H. (1972)play and Developmeniew York: W.W. Norton.

5. Garvey, C. (1990PRlay. Cambridge: Harvard University Press.

6. Sahi, J. and Sahi, R. (2009Learning Through Art. Eklavya. Chapter 1:
Introduction.

7. Vygotsky, Lev. S. (1978)Mind in Society.Cambridge: Harvard University Press.
Chapter 7: Role of Play.
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(202) School Culture, Leadership and Change

Maximum Marks: 50
External: 35
Internal: 15
Design of the Course

At least one unit of study to be field-based
Specific readings suggested for use in discussionpg enabling a close reading of each text
Rationale and Aim

The purpose of education is to enable happy, mghilinearning environments for all

children. Between the ,idea of education and thelé@mentation of an educational
programme is a long journey that witnesses a rafigh/namics amongst several important
players. These include teachers, parents, schaalshelistrict and block level education
functionaries, academics, educators, the commugdtyernment planners and policy makers,
and children.

How are schools organized? What roles do governifuectionaries perform to help schools

provide quality education? What kind of leaderstiyables effective school education? How
are educational standards defined? What are tleegses of change facilitation in education?
This course brings together pieces of the puzzk tbnstitute effective school education.

Through workshops, discussions, readings, fiela&zthgsoject work and project presentations,
students will develop an understanding of the rasfgactors that enable school organization
and management.

Specific Objectives

The overall objective of this course is to enallelents to develop a holistic understanding of
the range of issues and dynamics that constitiieot@ducation. The specific objectives are:

To familiarize students with the structures andcpsses of the Indian education system

To help students develop a critical understandihghe notion of school organization and
management in the context of the structures anckgses of the education system

To enable students develop a comprehensive unddmstaof context-specific notions of
school effectiveness To enable students to dewatopnderstanding of school leadership and
change management

To help students make overt connections betwedd-lfised project work, educational
leadership and change facilitation

Running Thread of the Course

This course enables student teachers to developm@erstanding of the system of education,
how it operates, the role and functions of eacthefdifferent levels of the school system; its
relationship with school curriculum and its impact pedagogic processes in the classroom.
This is likely to provide insight into the constits of a system and the specific role and space
that teachers and school leadership can claimtiatenchange.
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Units of Study

Unit 1: Structures and Processes of the Indian Ed@tion System

Types of schools within different administrationdies

Roles and responsibilities of education functionaes: Centre (MHRD) and State level
Relationships between school and communityNeed and importance, Principle and
techniques for establishing relations

Understanding and interpreting educational policieghat impact schools:National Policy
of Education, 1986, Revised NPE, 1992

School culture and organization: Meaning of school culture and role of activitiestire
creation of school culture; Meaning and princigiééschool organization

Unit 2: School Effectiveness and School Standards

School effectivenesdvleaning, Principles and assessment of school eféawtss

Understanding and developing standards in education

Classroom management and the teacheiltiple learning levels in the classroom

Lesson plan:Meaning, Need and Importance, Steps in lesson plgnn

Communication in the classroom: Meaning, Elements, Process, Barriers and Factors
facilitating the effectiveness of communication

Unit 3: Management, Educational Supervision and Ingection

School Management: MeaningNature, Scope of School Management

Educational Supervision and inspection:Meaning, Difference between supervision and
inspection, Principles, Methods/ Techniques of sup®n, Defects in supervision and
inspection, Suggestions for improving system ofesuision and inspection.

Unit 4: Teacher Education, School Leadership and Cénge facilitation in Education

» Relevance of teacher EducationPre-Service and In-Service Education

» Leadership: Meaning, Need and Importance, Characteristicsje@pment of leadership
qualities among students; Administrative leadershiPedagogical leadership; Team
Leadership.

» Sarva Shiksha Abhiyan (SSA) ExperienceEducational Facilitiesor girls, SC/ST/OBC,
Disabled children

* Issues in educational and school reforms; Prepdoingnd facilitating change in education

Project work: the practicum component of this course is meanhdip studentsmake
specific connections between field observationassldiscussions, analytical presentations
and participation in change visualization.

Suggested topics

1. managing the classroom

2. the role of the school head

3. interactions with support organizations

4. school improvement plan
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5. change facilitation processes

Mode of Transaction

Close reading of specific texts
Observation and documentation of school organinatiprocesses

Field visits: Centers of innovation, different sohtypes
Essential Readings

Batra, S. (2003). From School Inspection to Scisagport. In Sood, N. (edlanagement of School
Education in IndiaNew Delhi: NIEPA.

Early, P. and Weindling, D. (2004). A changing disise: from management to leadership. In Early,
P. and Weindling, D. (ed§)nderstanding School Leadershipk: Paul Chapman Publications,
Fullan, M. (1993). Why Teachers Must Become Chahgents. InEducationalLeadership50 (6).
Govinda, R (2001apacity Building for Educational Governance at abtevels.Paper presented at the
International Consultation on Educational GovereaatLocal Levels, Held at UNESCO, Paris 27-
28 February 2001.

Readings for Discussion

1.NCERT, Educational Statistics of India, New Delks(ies of the last decade)
Senge, P. (2000). The Industrial Age System of Btio. InSchools that Learri,ondon: NB, 27-58.
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(203) Social Science Education

Maximum Marks: 100
External: 70
Internal: 30

Design of the Course

Unit 3 includes a field-based assignmentobserving the teaching of social sciences;
analysis and reflection on the observations in altason with peers and faculty.

Unit 4 also has a fie-based assignment with the ain orient the prospective teacher to
process of using concepts and skills in generatorgent from local contexts and the di use of
source materials.

The educator can choose at least 4 to 5 reathmgsthe list of essential readings for
discussion in groups enabling a close readingx$ tend debates on perspectives.
readings are optional and intended for teacheradrs:
In-depth work on selected chapters /units of recemuied textbooks is to be conducted.

Teacher educators to enable a strengthening oéetkhowledge as well as providing a model

Working with subject content to the prospectivacteers. As far as possible, a different set of
books from recommended textbooks and other resdagoks is to be used for school internship
and assessment related exercises, so that the ptegpteacher has extensive opportunity to
and work on subject knowled

Rationale and Aim

The contents of social science as a school subjecbased on a certain understanding about their
nature and purposes. Instead of treating thesea@sah and given, this course introduces student-
teachers to different perspectives about theseestshjlt would also examine the ways in which
different visions and understanding of the subjems reflected in different curriculum, syllabi and
textbooks. It asks and suggests how social sciecaesdevelop capacities to critically understand
society and social reality around us with referettcéime, space and power, structures, institutions
processes and relationships.

Engaging with the nature of diverse disciplinarywdbform the basis to understand that its purposes
are historical and social in character. Analysist@fttbooks and curriculum may help students
understand how various perspectives about soabtlglren and social science shape these documents
and pedagogic devices and how they may be alteahatconceived and transacted in classroom.
Reading how children conceptualize and understaedsubject matter of different social science
components and the ways in which different textlsoakd teaching methods allow or obstruct
development of abilities for individual/collectiveflection would provide a meaningful avenue for
student teachers to develop their own understarafisgcial sciences and appropriate pedagogies.
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Specific Objectives
This course would help the learner to
1 develop knowledge and skills to critically undenstaand analyse the society we
live in and the individual-society interface, byading upon the disciplines of
sociology, history, geography, political scienasgmomics and psychology.
build skills to gather, interpret and analyseadat
critically analyse social science school curuen] syllabus and textbooks

know and use different pedagogies to transact tingcalum in a manner that

enhances curiosity of children to enquire aboutatgghenomenon and develops
their capacities to reflect on the existing sogiésy institutions and practices in a
critical, independent and

thoughtful manner

develop capacities to uphold human and constitatioralues of freedom,
equality, justice and respect for difference ancediity and challenge the social
forces that threaten these values

Units of Study

Unit 1: Nature of Social Sciences

Social science: meaning, nature, scope and impmeiatifference between social science and
social studies, relationship with other subjed&epgraphy:-meaning need and and importance;
History meaning need and importance; Civics meaamjneed of civics, relationship between

political science and civics; Principles of curtiom construction and framework.

Unit 2: Important Concepts of Social Sciences

(i) Society: social change, social structure, social stratiforg (ii) Citizen and Citizenship,(iii)
State and its attributes (iv) Differences betwetateSand Society, State and Government, State
and Nation, (v) Indian national movement(Non-coagien, Rowlatte Act, Quit India, Ghadar
Movement, Indian Socialist Republic Army and INAadic concepts only), (vi) Solar system,
(vii) Composition of Earth, (viii) Use of Map andldbe,(ix) Latitudes and Longitudes, (X)
Demand and Supply,(xi) Price Determination,(xii)r@mt Affairs- meaning and importance.

It is suggested that any three consecutive chagt®eh from history, geography and social and
political life sections of classes VI, VIl and Viildbm the PSEB books be used for detailed class
room work on important concepts of social sciences

Unit 3: Children’s Understanding and Teaching-Learring Materials

Concept formation among children in middle/uppémpary classes,case studies of children’s
understanding of concepts;Teaching-learning matehiarts,models,
graphs,diagrams,overhead projectors,slide projg&8&Tand text-books.

Unit 4: Pedagogy and Assessment

Discussion method,comparison method,story tellingthmd, role-play,problem solving and
project method;Assessment concepts and typesafigditand quantitative techniques for
assessing learner’s achievement,continuous andrebepsive evaluation(CCE).
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Unit 5: Field-based Project: Some Suggested Projex{any two)

1 Critique a historical film/serial or novel from theew point of authenticity. Use
variety of other sources like for movies, booksysgaper article, exhibitions, and
museums to appraise on authenticity. Understandctimeplex nature of ‘facts’,
their construction and their differences from ‘dpimi.

2 Map any locality based on the distance and direatioelationship from your
educational institution. Mark out institutions, teiscal monuments, banks, local
market, and other points of interest. Also speak wasidents and other people who
inhabit the same space to explore the oral histang the distinctiveness of the
particular location. Try to see the linkages betwearious institutions that exist in
this locality

3 Explore and collect some books, movies, cartoorsgaznines and journals of
1950s and the present times. Study them carefoll\grasp the issues of a
common person. Show the changes that can be wéh@sshe concerns and in
the lives of a common person. Can the reasondhésetchanges be traced to the
economics, polity, history and socio-cultural cimatances of our nation? Present
your understanding in the form of a report/ poewnilage/ narratives/ drama, or
any other medium you wish to use.

4 Through field visits, understand a slum in termsitefeconomics, subsistence,

politics and historical memories. Develop conne®tidetween these factors to
understand the nature of their present concernparidems.

5 Trace two final consumer products from their rawnfoStudy the processes that
are involved in changing it to the final, finishgaoduct. Study how various
factors of geography, economics, politics and Iysk@ave influenced them.

6 Around any particular social science theme, ewdaiie or a phenomenon, weave
an oral history project. Through interviews and v@msations, understand and
give space to the voice of people, and their imegbion and understanding of
your subject. Analyze their reliability by compaginthese versions from other
sources. Use this project to understand the pheations of history that are
available. Also study how certain versions becomenidant while cornering
other ones.

7 Study the transport needs of a community by anadydifferent kinds of vehicles
people own. Examine their relation with the gended the socio-economic
standards. Historically, trace the changes thateaseen in the transport needs of
the community. Study the changes that are reflettemnligh the historical tracing.
Also assess the economic and environmental aspkeetsious forms of transport.

8 Explore how cartoons, stamps, currency, newspapergazines, documentaries,
plays, maps, globes, historical film/serial/novetiao on be used in the teaching
of social science

9 Identification or recognisation of symbols of contienal signs used in Atlas,
Topographic sheets, Weather Map or any Map.

10 Observing and recording of various weather elemetith the help of following
instruments.

a. Maximum and minimum thermometer.
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b. Wet & dry thermometer.
C. Rain Gauge.
d. Drying of Isobars, Isohyets, Isotherms

11 Constructing figures with the help of Bd?& diagrams etc

BOOKS RECOMMENDED
Aggarwal, J.C.Teaching of Social Studies
Binning &Binning Teaching of Social Studies in Secondary Schattssraw Hill.
Kaur,B.(2004). Teaching of Social Studies:New trends and InnovatiNew Delhi:
Deep and Deep Publications Pvt. Ltd.
Khan, M. A. (2004) Teaching of Social Studieommonwealth Publishers, New Delhi.
Kochher, S.K. Teaching of Social Studies
Mehta,N.(2007 :Teaching of Social Studi€sine:Tech-Max publications.
Nasiah, K. :Social Studies in SchoolSxford.
Sandhu, P.K.(2003)Teaching of Social Studi¢Bunjabi).
Shaida, B.D. & Shaida, A.KTeaching of Social Studies

Wesley, E.N. Teaching of Social Studies in high school
Batra, Poonam (2010) Introduction in Poonam Bad) (2010)Social Science Learning
in Schools: Perspective and Challenggage: New Delhi pp. 3-41.
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(204) Pedagogy of Englishanguage
Maximum Marks: 100

External: 70

Internal: 30

Design of the Course

Units 3, 4 and 5 to be field-based

In these units the maximum time must be spent scudsing specific strategies for teaching
English

Specific readings are suggested for use in dissuggioups enabling a close reading of each
text

Rationale and Aim

This course focuses on the teaching of Engliskaoers at the elementary level. The aim
is also to expose the student-teacher to contempgractices in English Language
Teaching (ELT). The course also offers the spacecribque existing classroom
methodology for ELT.

The theoretical perspective of this course is basea constructivist approach to language
learning. This course will enable the student-teat¢h create a supportive environment which
encourages their learners to experiment with lagguearning. The course will also focus on
developing an understanding of second languageitear

Specific Objectives

Equip student-teachers with a theoretical perspectin English as a ,Second
Language (ESL)

Enable student-teachers to grasp general prindplesguage learning and teaching

To understand young learners and their learningesbn

To grasp the principles and practice of unit anssd@ planning for effective teaching of
English

To develop classroom management skills; procedurdgechniques for teaching language
To examine and develop resources and materialsstowith young learners for language
teaching and testing.

To examine issues in language assessment andntipeict on classroom teaching.

Running Thread of the Course

The course is designed to be very practical inreadnd includes equipping the student-teacher
with numerous teaching ideas to try out in thesrlaem. Of course, all practical ideas must be
related to current theory and best practice intéaehing of young learners. It is important to
make a constant theory-practice connection fosthdent-teachers.

Units of Study

Unit 1: Issues of Teaching of English at the Elemeary Stage

Issues of learning English(Issue of medium of indion, level of introduction and accent) in
a multi-lingual/multi-cultural society: the multilgual nature of India, English as the
language of ,prestige and power

Teaching English as a first language, second laggyaad foreign language: developmental,
socio-economic and psychological factors; key dect affecting second language
acquisition

Unit 2: Approaches to the Teaching of English

Behaviouristic and Structural Approaches: grammamglation method, audio-lingual
method
The Constructivist Approach: nature and role affers, different kinds of learners — young
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learners, beginners, teaching large classes et®@-psychological factors (attitude, aptitude,
motivation, needs, level of aspiration)
« Communicative language teaching: focusing on meamoie of text books and other resources,
role of a teacher and classroom management
Unit 3: Teaching Strategies

* The text book: Critical literacy, personal respottspoems and stories, adapting the textbook

« Beyond the textbook: including children s litera&tim the classroom (poems, stories, songs etc)

* Listening and Speaking Skills: seeing talk as Maleiareducing teacher-talk time in the
classroom., using pair-work and group-work meanihgfto encourage speaking and
participation — vocabulary development: using ymes, flow-charts, word walls; teaching
pronunciation, rhythm, stress and intonation.

« Reading: beginning reading - the alphabet methdanetic method, environmental print,
reading with meaning, reading aloud by teachenguttie word-wall; stages of Reading - pre-
reading, while-reading and post-reading activitiesmprehension skills - types of reading -
Independent reading, guided reading and sharelhgeareading aloud and silent reading.

Writing: providing triggers for writing — brainstming, discussions, reading; writing as a process
- brain storming, drafting, conferencing, publigifsharing; controlledyuided, and free writing;

* Teaching grammar to strengthen language acquisitteaching grammar as,
knowledge about language , making grammar meariagfiifun.
Unit 4: Learner Assessment

« Why should children be assessed, continuous amgranensive assessment
* Methods of assessment: individual. Group, self pedr assessment, tools and techniques of
assessment: observation, assignments, project&lmprchecklists, rating scales and anecdotal
records, oral and written techniques, types of lagg tests, the cloze procedure, dictation,
miscue analysis
* Reporting and communicating feed back, sharing thi¢hchild and parents
Unit 5: Grammar and Composition

Subject and Predicate, The Noun: Number and Gender

Auxiliaries and Modals, Same Word as Different PaftSpeech

Spellings, Punctuation

Composition of Paragraphs, e. mail, classified gthaments
Mode of Transaction

* Close reading of theoretical concepts in languageing and ESL

» Developing and trying out various resources, tempies, activities and games for learning
English

» Text analysis of school text books for Englishatesfproduced and by private publishers

» Analysing and reviewing teaching-learning material

Essential Readings

1. Brewster, E., Girard, D. and Ellis G. (200Fhe Primary English Teacher's Guid@enguin.
(New Edition)

2. Ellis, G. and Brewster, J. (2002)ell it again! The new Story-telling Handbook f@achers.
Penguin.

3.NCERT, (2005). National Curriculum Framework, 208w Delhi: NCERT.

4. NCERT, (2006). Position Paper National Focus Groagreaching of EnglishNew Delhi:
NCERT

5. Scott, W. A. and Ytreberg, L. H. (1990)eaching English to Childret.ondon: Longman.

6. Slatterly, M. and Willis, J. 200English for Primary Teachers: A HandbookAdftivities
and Classroom Languag®&xford: Oxford University Press.

7.NCERT , (2012)Source Book on Assessment for Cldsdlanguage English
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Readings for Discussion

Unit 3

1. Fogarty, R. (2006)Literacy Matters: Strategies Every Teacher Can UJ&A: Corwin Press pp.
59-62.

2.Wyse, D. and Jones, R. (2000eaching English, Language and Literadyew York:
Routledge Falmer, pp. 169-175.

Unit 5

3.Browne, A. (2007)Teaching and Learning Communication, Language arnetady.

London, UK: Paul Chapman, 175-210.

4. Sahi, J. and Sahi, R. (2008garning through ArtEklavya, Bangalore, 125-137

Advanced Readings

1.Cameron, L. (2001)eaching Languages to Young Learn€&ambridge: Cambridge
University Press.

2.Curtain, H. A. and Dahlberg, C. A. (2004)anguages and Children: Making thdatch.
Boston: Pearson.

3. Tomlinson, B. (Eds.) (1998Materials Development in Language Teachidgited Kingdom:
Cambridge University Press.
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Pedagogy of Science Education (205)
Maximum Marks: 100

External: 60
Internal: 20
Practicum :20

Design of the Course

Each unit of study to have a field-based assignment
Specific readings are to be used for discussi@ranps enabling a close reading of texts.

Rationale and Aim

The aim of this course is to encourage studengmgage with the nature of science and relate fit wit
inquiry in this area. This will involve challengirgjudents’ misconceptions related to concepts in
science and help them advance towards a bettersiadding. They will need a space to freely
express their ideas about various aspects of theenaf science and reflect on classroom practices

based on this understanding. The students shouddbleeto critically reflect on issues of gender and
inclusive space in science education.

This course builds on the Pedagogy of EVS papelhaibs student-teachers to reflect on the nature
of the discipline of science and its implications ¢lassroom transaction.

Specific objectives
To encourage students to revisit their own con@dptuderstanding of science

To engage students with various aspects of theaafiscience.

To help students understand children’s ideas &tiogl to cognitive development and children’s
understanding of scientific concepts.

To help students select and use appropriate tegtdanning and assessment strategies.

To enable students to view science as an inclasidea democratic enterprise.

Units of Study

Unit 1: Understanding science
1.1 Meaning & nature of science
1.2 Why do we teach Science ?
1.3 Scientific Attitude -Meaning & development
1.4What do scientist look like ?
1.5 Brief life history & contribution of some eninent Scientists---- C.V. Raman , J.C.
Boss, Bimla Buti , Albert Einstein, Mariai2

Unit 2: Revisiting school science concepts

2.1The World of the Living: Cell —=Structure & function , Animal Tissues: TyfEgithelial, Muscular,
connective and Nervous)

2.2 Matter : Structure of Atom- Electron , Proton ,Neutron .Atormodels —Thomson ,Rutherford &
Bohar’s model .Symbols, Aomic Number ,Mass Numbalency & Electronic configuration of first
20 elements.
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2.3Natural Phenomena-

- Gravitation:-- Newton’sUniversal Law of Gravitation , relation between g & G ,Ma&sWeight ,
variation of g with altitude & due to shape oftear

- Magnetism :--Magnet& its properties ,Magnetic field ,magnetic linesfofces , Magnetic materials,
different ways of Magnetising a magnetic material.

--Current Electricity :-- Charge ,current ,potential difference, Ohm’s Leé®ources of current — Volta
cell ,Lechlanche cell , Dry cell.

--- Light :--- Nature of light, laws of reflection of light ,Refttion of light ,laws of refraction ,refractive
index,refraction through a glass slab, Optical pimeena in nature — Mirage & Twinkling of stars ,
Optical Instruments — Human Eye & Compound Micopse

Unit 3: Planning for Teaching

3.1Need of planning

3.2 ldentification & organization of concepts - eBasic Principles and Factors that need to be
considered for organization of concepts.

3.3. Science lesson design (lesson — plan) - &len& Structure

3.4 Planning Laboratory work

3.5 Improvisation of apparatus - Meaning, Importgarexamples of improvised apparatus ( at least 5
examples with required material, construction rkivig and concepts which can be discussed)

Unit 4: Science for all

4.1 Issues of gender, language and culture imseielasses
4.2 Science as a tool for Equity
4.3 Democratising Science learning : Critical Pedpgd®ole of teacher in Critical Pedagogy
4.4 Introduction to science and society interface
- Science for Environment

- Science for Health
- Sciene for Peace

Issues such as availability of water, indigenousgbe and their knowledge practice — Metallurgy and
heritage craft ,Green revolution and sustainalalafing , Farmers suicides (reasons) ,Land acquisiti
— Socio -cultural aspects, Drug abuse, Femaleidimgt , loss of habitat and endangered species,
energy conservation and climate change, awareniesgyan retrieve can be taken up for literature
survey, discussions, campaigning through seminasrkshops, posters, public hearing, talks by
concerned people like farmers and also experthérfield

List of proposed Practicum (At least 12 practicals to be performed during #esin)

To find the volume and density of solid (stohg)using measuring cylinder.
To separate salt, sand and iron particles tt@mixture.

To separate the mixture of sand and Ammoniuloricte.

To study different parts of flower.

To study the human skeleton with the help of det&a.

To study the different types of joints in human pedth the help of human
skeleton.

8 To study digestive and circulatory system througitdets.

9 To prove that matter (solid and liquid) expandheating.

10 To prove that medium is necessary for the propagaf sound.

11 To prove the laws of reflection by taking a plaifrner and pins.

12 To trace the course of rays through glass slali@pdove that incident ray and

~NOo 01T wnN -

60



emergent ray are parallel to each other.

13 To trace the course of ray through glass prismeéasure different angles.

14 To prepare Hydrogen gas and study its physicaeites.

15 To prepare CO2 gas and study its physical prageerti

16 To prepare Oxygen gas and study its physicalgitms.

17 To study main parts of compound microscope.

18 To prepare temporary mount of onion peel and siisdyarts.

19 To prepare temporary mount of leaf peel to shevgtibmata.

20 To prepare a voltaic cell and find its voltage.

21 To prepare a Leclanche cell and measure its wltag

22 To study different parts of human eye and dravaitgled diagram.

23 To measure the temperature of hot water as iscadl plot a temperature time
graph.

24 To study the dependence of current (I) on the piatedifference (V) across a
resistor and determine its resistance .Also plptaph between V & | .

25 To plot magnetic lines of forces around a bagnet and find neutral point.

26. To measure the diameter of a rod with Vernigig@r.

Essential Readings Unit 1

1. Bloom, J. W. (2006Freating a Classroom Community of Young Sisiesn
Routledge: New York.
2. Driver, Rosalind, et. al. (1994Jaking Sense of Secondary Science: ResearciChitdren’s

Ideas.Routledge Falmer: New York.
3. Pedagogy of Science (part 1&2 ) By NCERT NEW DELHI.

Unit 2
1. Bloom, J. W. (2006)Creating a Classroom Community of Young S$isisn
Routledge: New York.
2 . Text books for Science, Clads-610" by P.S.Ed. BOARDSAS Nagar & NCERT: New Delhi
Unit 3
1. Harlen, W. (2006]eaching, Learning and Assessing Science 5 -Sage: UK.
2. Harlen, W. and J. Elstgeest (1992NESCO Source Book for Science in the Prinacihoo)
NBT: New Delhi.
3. Martin, D. J. (2009Elementary  Science Methods- A Constructivispréach.

Thomson Wadsworth: Belmont CA. FEdition.
4. Pedagogy of Science (part 1&2 ) By NCERT NEW DELHI.

Unit 4
Pedagogy of Science (part 1&2 ) By NCERT NEW DELHI

Readings for Discussion
Unit 1

1. Driver, Rosalind. (1996Young People’s Images of Sciengkliton Keynes- Open University Press:
London.

2. Rampal, Anita (1992) Images of Science and Scisnasstudy of School Teachers’ Views. I.
Characteristics of ScientistScience Educatior’.6(4), 415-436.
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Unit 3

1. Griffin, J. (2004) Research on students and Museurmeking More Closely at the students in
School GroupsScience Educatiqr88(suppl. 1), S59-S70.
2. Wellington, J. J. and Osborne, J. (20Dapguage and Literacy in Science Education.

Open University Press: California. Chapter 6: Dsston in School Science: Learning Through
Talking, Chapter 5: Writing for Learning Science.
3. NCERT, (2006)Position Paper on Science EducatitNCERT: New Delhi.

Unit 4
1. Brickhouse, N. (2001) Embodying Science: A FemiRistspectiveJournal ofResearch in Science
Teaching38(3), 282-295.

2. Kurth, A, et. al. (2002) The Case of Calra: Dileasf helping all students to understand Science,
Science Educatiqr86, 287-313.
3. Shiva, V. (2002)Vater WarsSouth end press.: Cambridge, USA

Advanced Readings
Unit 1

1 Kang, S et al (2004) Examining Students’ Views aituxe of Science: Results from Korean 6ttn 8

and 10 GradesScience Educatiqr89(2). 314— 334.

2 McComas, William F. (ed.) (1998)he Nature of Science in Science EducatiRationales and
StrategiesKluwer Academic Publishers: Netherland

3 Okasha, S. (200Bhilosophy of Science— A very short Introductiaxford University Press: UK.

4 Schwartz, S. Renee et. al. (2004) Developing ViefMdature of Science in Authentic context: An
explicit approach of Bridging the Gap between Nataf Science and Scientific Inquirgcience
Education 88(4), 610 — 645.

Unit 3

1. Liewellyn, D. (2005) Teaching High School Science through Inquiry — AsdCaStudy
ApproachCorwin Press and NSTA Press: California
2. Osborne Jonathan F. (1996) Beyond Constructiv&ence Educatior@0(1), 53-82

Unit 4
1. Aikenhead, G. (2001) Integrating Western and Abpab Sciences: Cross Cultural Science
TeachingResearch in Science Educati@i,(3), 337-355

2. Choksi, B. & Natarajan, C. (2007The epiSTEME Reviews- Research TrendsSamence,
Technology and Mathematics Educatidacmillan : New Delhi

3. Rampal, A. (1993).School science in search of acdeatic order? In Kumar, K. (EdDemocracy
and Education in IndiaNMML: New Delhi.

Textbooks and Reports
1. Bal Vigyanik, Text books for Science, Class VI — MMladhya Pradesh: Eklavya
Centre for Science and Environme@itizen's reportsNew Delhi.

2.
3. NCERT, (2005)Syllabus for Classes at the Elementary Level. |, NCERT: New Delhi.
4. NCERT, (2008)Text books for Science, Class VI — VNCERT: New Delhi.
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PAPER — 206 PEDAGOGY OF PUNJABI LANGUAGE

ATt 3R = At ATAST
f&u=t via:35

nIEIST W15
& M50
8om:-1. 0w 3 3 growdt fedt & Hedt At FF
2.3HE RS € T93° I nifgniA I95 € GarsT T fedH a9aT|

3.fenraes © fAuisa 3 feoea gut few »iruFt &S AEUS 96 ©F HarsT w7
feam 97

4. Jaet Arfds gut § €ast &t Yfaast nigAs ugs 3 H'E ASE © wd aT78TT|
5.7 3T 3 AfgnmaTe ySt AMS UeT a9a fer &% 73 Ifos ot Yfes agsr|
fearst 1: dast 3T 3 qrondt faudt

fal

Uargt 3TaT ©F foaH 3 fea™A

Jordt faft = fear 3 feam ,gdinft fsdntt 5% 3%er q9¢ 9T Jomdt st & vt

STHT BT MEIHBIT

fearst 2 : STHT 3AHS

AS& GRS (HJ3<,9d7 AEs %Et HIST,HES 3 AHSE &% AYUS nifgn™

UZS IS © HIST,UIS it famHt-man ugret, rgs ugret, 89t us 3 s us
fous dF® . HI3e, fousT fAu@e dhnit wierae! fous dR® et fedinit
fearst 3 : fenmaas

TI&IT : Aed, feniAs, &art HSTTel ®amyd, &t HT3det 3 Sarddt €t @d3° & fouH

€ HIeM: aie, uzste, ferme, fafonr, fafonr ferms, Adux, trx, ferfHa, a9 3
fouts

T HIET : AU9s, AFAS 3 THATS 94,3 @cied

HoT A7 © fouH

(%1, 996, AHT6TI8d Hae, 9g-MJ8x Hee,9d3 Hae! ©f g f&q mae w3 feragH 9
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fearet 4 : AT 3 AfI3 wifteus fedhort

Ffe3T T niftmrus : 8eF 3 fedinit

TI3F () HAftmr 2 niftmius Thort fethert sarat ffa dnit fedind®, fenrags
frfe ot fedhort vz Saurar 3 Afgmag § uz8T T <41

fearet 5 : guH niftmius 3 Us-tAsT

HuH »iftmmis: g, fTRESE, FuH mifthmius 999, BUH Mifthus €7 37931 Aa®Y,
nfnUs JHS dnft farHt

US GHST | 98, Ha3e 3 fIAHT

ATfex A Hot:-

1. W3 3T &t fHfunr fedt, 37 ares fAw 7R/
207t 3T 3 ATI3 wiftmus, 37 fEogee fAw dTar,236 UgstaRs Sftmrsr

3.H™3 ITHT & AHIET,3T:d99¢ AW g9

4.niofex gu 3 Jrrdt srex, 3T I9E A9 fHY,T9R Ha <8 3Hs, »if3HI

5. UrArdl THYHAE @, %ee I qusT »is f3us iy 32t dast gateafaet, ufenms

6.UATEr ITHT [feniads 3 gE39,/fded TR dfoar, Uarsdt gateafadt, ufentsr
7077 979, 37:99a193 TRw, At gateafret, ufenms
8.UATd STHT &7 feqTH, gat 9Y, AT o, g5t

9.0 A3 T fef3TRfed®-Hua) 37 Al fHW,39 561 €< FaleafAet,
P INEL)

'
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207 fe=a1 foreqor

I3AhH &1 ®q @] HGIfad e
@l b 50
dTed 35

HTIRD 15
SeIT—
« Y B Y& IRV TAT Yg qa- el A aRfE BT |
AT RIET0T & WR BT YA PR & [ AINS VG Alefcdd o9 I IR SR |
ORI BT GABR AT UGH TBYT B DI AFIANABIRIT HRAT |
faRt o1 Aifas vd fafad wu & wwraemelieT | 9 a3 o Jraar e &= |

o Wi 91y, foraT Ud Ao d AT fAhRId BT |
* TSH, AU, BAT UG oG Pl BT IRIAT [ABRIT BT |

* TR WUSR H gl BRAT |

fRre1or 7 Irvaar fAeRad weaT

SHIg—1. IR BIErS — FA1, e, folRa=T, ge
T BIYA — 997 1 e T Hgw, Sz, A, 901 < &
PRI T FUK |

HYF B — TRYTYT, He<d, U &I faferdr, faffr= o= 99 — yearR, g goiE, gear
quie, ATed, YT, FHER areF, SABH ardr of |

G PIRIA — TG B Ul dMaWhAT 9 Hewd, o@d ol el okgw & fafr |
S — Iold, Ao, Gold, WMUSHE, o alY, $RI Td fFarvy, of |
U3 BRI — USH DI Yeplcl, He<d, AR AU, YR TAT Yo+ DI B [Aferdl anfe |

SHIs—2. ATHRYT fAeror Y fafet gof — aRymT vd Wi
Y& — URYIYT Ud W& | — a9 Ud W
ST, AR vd AfderT Ug, TR 7 ad-
SHIs—3. =T Rerr & fafet

AT BT 37, HEd U I — A9 @ folRgd wd
ST — U=, ey, rgees, derl, Hare, WIR HeoT g
Rareé or@e anfe |
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SPhIs—4. ATfefeas faemst &1 uRe

HiAdT, darl, e, Sa=l, THBAT Td TUhid! BT A IR |
Ue B Hafdd gwe —
o IeAdR Ry, e qede dfver, smRi—fe=al fRreror

* IRGT UHIHE, % fecoi—2= ardxoT

* gis YW YA, I g AfaR, SRI—fg=al fRrefor

* AT HIe, IRT JIh USSR — fawal frefor

o HIT YATE, g9 T Ts T, faooll. fawr a7 fRreror
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(208) Diversity, Gender and Inclusive Education

Maximum Marks: 50
External: 35
Internal: 15
Design of the Course
This course must engage with other courses of thgr@mme, and should not be taught in a
solitary fashion
Each unit of study must have some kind of fielddabsngagement

Specific readings as suggested in discussion, aedn&al readings should be used for a
deeper and closer understanding of each unit

Rationale and Aim

This course addresses the complex relationship ekiats between diversity, inequity, and
education. It aims to sensitize students to therdity of life experiences and learning needs of
different kinds of children. Children with specr@eds, those from marginalized communities
as well as girls have been traditionally excludeaimf education. Inclusive education, as
understood today, must give a place to all childeehile specifically addressing the above.
This becomes even more significant in the lighthe Right to Education Act 2009. While
critically looking at our education through thise this course also tries to explore certain
possibilities by addressing the nature of inclusedgeication as well as the sensibilities and
skills that it demands from the teacher.

Specific Objectives
To understand the present approach on educationildfen with special needs

Instead of blaming an individual for his/her faduthe need is to understand how barriers to
learning arise from various discriminatory pracsiceurriculum, teaching approaches, school
organization, and various other social and cultfaeiors

To focus on the structures (implicit and expliait)our schools that serves as a hindrance to
the inclusion of all students
To explore and understand the possibility of chahgeugh inclusive education

To develop a comprehensive and critical understandin disability, marginalization and
inclusive education

Running Thread of the Course

The historical and contemporary forces and process® have resulted in cornering children
with no voice and choice can be traced in all thigssuof study. The courses in Child Studies
and Educational Studies will be helpful in develapia sound understanding of this course.
This course will also gain important insights froime field experience that will come from the
practicum courses, and the school internship progra. With this, the conceptual
understanding built by this course would be fruitin the field during internship, while
dealing with children with diverse needs. Instedde®ring them as a problem and challenge,
the student-teacher would be able to incorporamtim his/her teaching-learning processes.

Units of Study
Unit 1: Inclusive Education

Inclusive Education: Meaning, characteristics, Aiamel objectives, assumptions of Inclusive
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Education; Forms of inclusion

Exclusion in Indian education: marginalized secionh society, gender, children with special
needs

Addressing Inequality and Diversity in Indian Clasn: pedagogical (Collaborative, Activity
based Learning, Peer Tutoring ; curriculum concerns

Understanding and exploring the nature of assedsfoerinclusive Education: Objectives,
principles, advantages, strategies for assessmémtlosive Education
Unit 2: Children with Special Needs

Historical and contemporary perspectives to diggtahd inclusion

Learning Disabilities: Dyslexia, Dyscalculia, Dyaghia and Attention Deficit Hyperactive
Disorder (ADHD)

Education for children with special needs: Visudilgndicaps, Mentally handicaps, Hearing
Impairment, Speech Impairment, Orthopedically Haaps

Unit 3: Gender, School and Society
Social construction of masculinity and femininiBatriarchies in interaction with other social
structures and identities

Gender Equality : Meaning , Need and importanceEdfication for Gender Equality and
Working towards gender equality in the classroom

Reproducing gender in school: Curriculum, text-tmakd student-teacher interactions

Mode of Transaction

The Practicum and the Theory courses of the prograito develop a solid platform for this
paper.

In consonance with other courses, this course helpaderstanding how structures in school
create barriers for inclusionary practices

The practicum courses of the programme, with thesgmt course should help students in
exploring spaces for inclusion in schools

Dialogue and discussions has to be the key fotrimsaction of this course

Essential Readings

Baquer, A. and Sharma, A. (199B)sability Vs ChallengefNew Delhi: Can Publishers.

. Bhattacharjee, N. (1999). Through the looking-gl&snder Socialisation in a Primary School

in T. S. Saraswathi (edQulture, Socialization and Humabevelopment: Theory, Research
and Applications in IndiaNew Delhi: Sage.

3. Frostig, M, and Maslow, P. (1973)earning Problems in the

Classroom: Preventioand RemediatioNew York: Grune & Stratton.

4. Giffard-Lindsay, Katharine (2007nclusive Education in India: Interpretation,
Implementation, and ISSUESCREATE PATHWAYS TO ACCESS Research NUEPA.
MonographNo15,September.NewDelhi: http://eprintssed.ac.uk/1863/01/PTAL5.pdf

. Jeffery, P. and Jeffery R. (1994). Killing My &t€s Desire: Education and Female Autonomy

in Rural India. in Nita Kumar (edyVomen as Subjects: South Askdistories. New Delhi:
Stree in association with the Book Review Literdeyst,125-171.

Readings for Discussion

1. Ghai, A. (2001). Marginalization and Disability: feriences from the Third World in M.

Priestly (ed.Disability and the Life Course: Global Perspecti@shi: Cambridge University
Press.

2.Ghai, A. and Sen, A. (1991). Play and the MentHlydicapped ChildDigest,Vol. 4 (1).
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3. Kumar, K. (2008). Anusuchit Jatiyon aur Janjatij@Shaekshik Anubhav in Sureshchandra
Shukla and Krishna Kumar (EdsShiksha ka Samajshastrigandarbh.Delhi: Granthshipli
(also available in EnglisBociological Perspectives in Education: A Reader)

4.Kumar, K. (1988)What is Worth Teaching®ew Delhi: Orient Longman. Chapter 6 Growing
up Male. 81-88.

5.Razzack, A. (1991). Growing Up MusliBeminar, Identity: A Symposiuon Definitions of
the Self, 387, 30-34.

Advanced Readings

1. Manjrekar, N. (2003). Contemporary Challenges tonwn's Education: Towards an Elusive
Goal?Economic and Political WeekIg8 (43), 4577-4582.

2.Nambissan, Geetha B. (2004). ,Integrating Gendemc€ms .Seminar, AréWe Learning?
Vol. 536, April, 2004.

Epstein, C. (1984)Special Children in Regular Classroomgirginia: Reston Publishing
Company, Inc.

Subrahmanian, R. Sayed, Y. Balagopalan, S. and i@&ouf. (Eds.) (2003). Education

inclusion and exclusion: Indian and South AfricamgpectivesiDS Bulletin,34(1).

. Macdonald, M. (1980). Schooling and the ReproductbClass and Gender Relations. In L.
Barton, R. Meighan and S. Walker. (edSghooling, Ideologynd the CurriculumLewes,
UK: The Falmer Press. 29-49.

. Stakes, R. and Hornby, G. (200Meeting Special Needs in Mainstream Schoal®ractical

Guide for Teacher@nded).
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(209)Children’s Physical and Emotional Health and Y  oga Education -II

Maximum Marks: 100
External: 35

Internal: 15
Practicum Total Marks: 50
External: 30
Internal: 20

Unit — | : Physical Education as an integral to Helih and
Education

1. Meaning, Aim & Objectives of Physical Education.

2. Linkages to Health and Education.

3. Physical Fitness:- Meaning, Importance and its camepts.
4. Isotonic, Isometric and Isokinetic exercises fatdrien.

Unit — Il : First Aid

1. First Aid: Meaning, Importance & Principles.

2. Remedial Procedures:- Fractures, Sprain, Bleedimgpnsciousness.

3. Meaning, Importance & Procedure of warming up eooling down to
avoid sports injuries.

Unit — Il : Understanding Emotional Health Needs,Diversity and
Inclusion

1. Emotions:- Meaning and its types.
2. Diversity in the physical activity class:- Differelearners, different needs.
3. Role of games & sports in child’s emotional wellrige

Unit — IV : Major Games

1. Basic rules & regulations of games like:- Footbiibckey, Volleyball, Kho-Kho,
Kabaddi, Badminton, Basketball, Wrestling, Judo

2. Basic skill acquisition in games like:-
Football:- Push pass, Trapping, Kicking, dribblidgggling
Hockey:- hitting, dribbling, push pass, moving wiitall
Volleyball :- under hand grip, overhead pass, urder service, overhead service,
Kho-Kho :- Simple Kho, covering, pole turning, palize, dodging

Unit — V : Pranayama and Bandha

1. Meaning,different phases:- Purak (inhale), Kumbfe#tain) Rechak
(exhale)

2. Types of pranayama :- Anuloma Viloma, KapalabHajjayai, Sheetkari,
Sheetli, Bhastrika, Bharmari

3. Bandha:- Meaning & types :- Jalandhar, UddiyanaModl Bandha.
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Unit — VI : Mudra and Shudhi Kiryas

1. Mudra:- Meaning and its types, Chin mudra, Chinmawyara, Adi mudra,
Nasikagra Drishti mudra and Yoga mudra

2. Kiryas:- Neti, Dhauti, Nauli, Basti, Kapalabhati Bataka.

3. Physiological system like Skeletal, Muscular, Ners,oCirculatory,
Respiratory, Digestive and Excretory system and tieéevance to Yoga
and sports.

Practicals

e Permorming asanas for Personality development: dfakrasana,
Simhasana, Mandukasana, Uttana-mandukasana.Kuldadas Akarna
Dhanurasana. Matsyasana

« Permorming asanas for Stress management: Hastattaregg Padahastasana,
Trikonasana, Shashankasana,Ushtrasana Bhajangasana

» Skills regarding team games (Kho-kho, Kabbadi, &dihll, Badminton,
Football etc.)

e Morning Assembly, drills and excercises

« Documentation of local and non recognized gamegegaleby children using
pictures/video/writings

Before going for the School Internship Programmedesnt teachers must develop
materials/activities/strategies based on selecttthéhemes and try to do this by
integrating with another subject. A Health Educatiesson plan is prepared by the
student teacher and the chosen theme/concepnsatted during the SIP. The ideas
and materials developed related to the health theesearch done to make sure
information and content is correct and the actizaddaction in class all form a part of
the reflective report to be prepared. This repamtnk a part of Internal Assessment.

» Focus on Yoga- learning its principles and basianas.

* Athletics

» Organizing of tournaments, marking of courts etc.

To be learnt/conducted at the DIET, Basic Exercasa movements, Drill and Team
Games (Kho-Kho, Kabaddi, Throw ball, Volley Ballpdtball etc.) The student teacher
must learn techniques and procedures to conduset ties a practical activity during the
student internshipit is suggested that student teachers observehipsical education
(play, exercise) related activities taking placethie school. Is there a space to play?
What equipment is available? What is being playgdvhom (girls/boys)? And what is
the culture of play? Is the teacher actively end@gare there children being left out?
What about children with special needs? Also studeachers are encouraged to
document the unrecognized and indigenous gamestphtystudents engage in. It is
suggested that student teachers share their fimdtingpe form of a short report.

After the SIP, the course facilitator can also guitle class through a discussion of
findings to re-emphasize the actual objectivestyfspcal education for education and
health and to also recognize the constraints dpgrém school in terms of lack of
space, no sports equipment, ways of innovating etc.

Essential Readings
Reference Books

» A text books of Health and Physical Education byjBlon School Education
Board from &' to 10" standard.
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» Track and Field’s Events by George Emmanuel pubtidhy City Gerorge
Olickal, Mariadom Kadaplamattom, Kottayam, Kerala.

» Yogasanas:- A Teacher’s guide NCERT (1983) New Delh

» Dr.H.R. Nagendra Pranayama the art and science\Ru#kananda Kendra
Yoga Prakashana, Bangalore, India.

» Techniques of Yoga and Kriya Published by: Bihandt of Yoga,
Munger, Bihar.

» Essentials of physical Education Published by Kailyaublishers 1/1
Rajinder Nagar, Ludhiana, Punjab.

» AP Text Book of Health, Physical Education & Spdasclass +1,+2
(2010-11) by AP Publishers, Jalandhar, Punjab.

» Mid-day Meals:- A Primer (2005) Right to Food CangmaDelhi.

Readings for Discussion

1.Chhodo Re Chhad{(2007). Plan India, Delhi. (Resource book on Caapor
Punishment)

2.Infocus Vol 2, No 2, March, 2002ero Tolerance for Corporal Punishment.
Newsletter of the National Commission for Protectaf Child Rights (NCPCR),
New Delhi.

3.Infocus, Vol 2, No 3, August, 200More guidelines to stop Corporal Punishment.

Newsletter of the National Commission for Protettaf Child Rights (NCPCR),
New Delhi.

Advanced Readings

1. Gupta, A. Deshpande, M. Balasubramaniam, RAaildC. (2008), Innovations in
Health Education Curriculum in Schools: TowardsAanof the Possible in Rama V.
Baru (ed.)School Health Services in India: The Social and Booic ContextsNew Delhi:
Sage, 155-201.

2.Jalan, D. (2000) The diverse learning needs oticnl. Seminar No. 546

3. Werner, D. (1994)Disabled Village ChildrenChapters 5, 10-13, 16, 17 and 24,
New Delhi: VHAL.
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Creative Drama, Fine Arts and Education
Maximum Marks: Year I: 50
Year II: 50
To be assessed internally
Design of the Practicum

This practicum includes three critical areas ofccreative drama, fine arts and work
and education. All three components are to be eovénrough the two years of the
DEd programme. Weightage for each is given segdgraféhe rationale, aim and
objectives of each focus area are also given seghaita facilitate the detailed design
and transaction of this practicum.

Rationale and Aim of the Practicum

The well being and fulfillment of an individual ®tentials is the common thread of the
components of fine art and creative drama as inheots with work experience and

health education. Work experience is a space wherking transcends vocational skills

and aims to create a whole experience of being fukksent and working with all of one

s faculties and being in relationship with othersl anature. Health education goes
beyond general advice on hygiene and nutrition¢ciptahealth within the social and

community realm; helps appreciate the interconmkeetes of an individual s physical,

emotional health with that of social, environmentalalth of the human and natural
community. Art education aims to help connect thesewith the inner aspects of one s
being and to appreciate and create beauty and harmithin and outside. It operates

from a paradigm that the aesthetic needs are fuadiainto all human beings and by
creating opportunities to work on these, hone thartivate them, we can hope to create
harmonious individuals and a harmonious worlds Ilhot about beautification- applying

something from outside, but an ability to apprexitte inherent rhythm, beauty and
harmony in forms, relations, and character.

Creative Drama: Rationale and Aim

Creative Drama: There are two broad aims of creatirama for education. One is for
the student-teachers to use drama processes tonextimair present and to generate new
knowledge, understanding and perceptions of thédvasrd themselves in it. The second
aim is to train, enhance some theatre skills thihtater help them be creative and
enlightened teachers. A process that draws ourgdlysmotional, intellectual and other
faculties together in a moment (eg. life itself)kas for worthwhile, far reaching,

holistic learning. Drama is one such experiencesiuaild therefore have a central place
in school education
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It is important to stress that drama is not abbet gelf alone or self expression alone.
The process of drama is a social experience albait the richness of understanding that
can be generated by a group about society, self thed interconnections. The
understanding generated within a group is intesedliand is carried forward by the
individual in diverse personal and social conteXtse focus of drama is on the student-
teacher, building her/his creative capacities tghotheatre.

Specific Objectives

1.To draw out and work with different faculties sitaeously i.e. physical,
intuitive, emotional, sensual and mental througitpcal exercises.

2. Build imagination and concentration of the body anihd. Structured exercises
for coordinating, enhancing and translating imatiimainto physical expression.

3. Learn to challenge and shift one s own attitude staddpoint as one learns
to understand multiple perspectives to empathise.

4. ldentify and develop one s own creative potential.

5. Bring the arts into the centre of exploration, ergvisual arts: semiotics of the
image/film/play/music; how is an image to be madeamng of; how can an
image act as a starting point for an exploration?

6. Recognise the role of ,drama as education in k@entary school

7.Learn to identify areas that are best suited fandr exploration

8. Examine through chosen themes, how learning cae p#ce in the classroom
through group drama exploration by a whole classlehentary school students

9. Explore the role of the teacher as creative guidearning that is drama driven

Running Thread of the Course

Theatre techniques are used to help stretch, eatamt challenge the student-teacher
in terms of her/his body, imagination and percexidy participating in group drama
explorations structured and guided by the teadherstudent-teachers would enhance
their critical awareness of the world and themseindt. The focus is not the self alone
but the social world that the self lives in.

Creative Drama: Focus Areas

1. In drama exploration, the overall context presemtestudents is to understand life
and to learn from life. The mode is experientidheTexercises are structured by
the teacher, but the experience and its outcorgerisrated by participants in the
process. The experience and reflection on thaeidearning. However for this to
happen it is mandatory that the exercises are pthand structured by the teacher
and not offered as ,open improvisations .

2.Encourage recognition of differences among peaaiste, class, gender, religion,
age, community, occupation, lifestyle, etc. and htwese influence actions,
decisions, and relationships of people. Learn axeloneself in a wider arena of
these cross cutting currents. The self to be platede context of the other. “How
should | look at the other? What does that revdalud me?” Go beyond the
immediate and look at other groups and settingg, raral, the disadvantaged and
other cultural communities.

3. Ways of seeing situations, social structurescmmunities. To sharpen observation and
to learn to continuously ask probing questions afiivestigating situatio®evelop the
capacity to look at same situation from differeetgpectives. Learning to recognise
contradictions within situations with the aim ofgping a better understanding of the
situation rather than wanting to look for solutions

4. Finding connections between the particular anduthigersal. How larger processes
and contexts play out in the specific context afydiife situations and vice versa.
For instance, the case of a marginalised dalit woreaeking medical help is
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connected with the larger worlds of state respdlityitand public health policy,
prevailing gender relations, the judiciary, etc.

5. Change as a principle of life. Identifying it withdrama work; the repercussions
of change, who does it affect, why and how?

6. Learning to continuously reflect on and analysessrieom exploration and their
connection with events and situations in world imetsEvaluating one s own and
group s progress in class.

Mode of Transaction

Games to help loosen up, sharpen reflexes, havevhile building imagination in
different ways. Build imagination within games aedercises. Add conditions to
games to draw together and harness different phdysimotional, mental faculties. Use
theatrical exercises to awaken sensory awarenessarsformation.

Devise preparatory games and physical exerciseduitl imagination. Refine
physical actions and integrate the physical witlneot faculties. Exercises in
observation, communication, associative thinkingjjding situations with imaginary
objects and people.

Planned and structured drama exploration exerassgyned to first experience and
then, deepen social awareness of students. Somgpsaawould include the use of an
image (photo, painting) as a stimulus for explanatistill photographs of students
themselves leading to tracking a line of thougldutlsome issue.

Participative learning using role play, hot seatimgjlding stories/songs, making and
analysing a ,character s diary, personal belongfoggects) of characters.

Make short plays that can be performed by studsatkers with aim to study school
student s responses during school contact prograntiep build a set of skills so the
class can organize role plays as well as largeoddcgblay that is built on students
creativity rather than following a given script.

Fine Arts: Rationale and Aim

The aim of the Fine Arts component of the practidarto understand interconnections
between art, crafts, drama, culture, aestheticthand livelihoods. The aim is also to
appreciate and engage with a diverse range of@cepses, products and performances —
folk and classical through exposure and exchange believed that giving opportunities
to school teachers to engage with aesthetics thraugforms is likely to cultivate and
hone their aesthetic sense and their ability togeise beauty and harmony as essential
aspects of a life of quality.

Specific Objectives

1. Develop an understanding of art and craft, the rteedppreciate it in different
forms; the scope and purpose of art education drasdhe basis of education.
2.Develop a perspective and appreciation of art,reatwuman existence relationship.
3. Critique the current trends in art education andetig a possible scenario for art
for change

4.Understand the range of traditional art forms andkimg with hands.

5. Develop an appreciation for diverse music forms #mel role of music in
human cultures.

6. Create and present pieces of art: using visuabadscrafts

7.Create and present pieces of performance art nsusic and movement

8. Evolve collective art projects incorporating diet art media — into a public festival/
event.
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Running Thread of the Course

The course is based on the premise that aestregttisrare fundamental to all human
beings and that through the medium of creative drand fine arts opportunities can be
created to develop harmonious individuals.

Fine Arts: Focus Areas

1. Art, Art appreciation and Art education: visit to places like crafts museums, bal
bhavan, art galleries. Organise art, craft and enagercises with small groups
followed by discussions and presentation. Any laodliibition or art event can
be used as precursor for the session. The sedsimdsinvolve using some art
for a while followed by a reflection on the exp@ge and then connect it to their
own school days and art.

2. Visual Art: Opportunities to experiment and create piecestafiging differentmedium.
Focus on colours, textures, composition and thentatintent. Using a range of medium:
paper and water colors, paper and crayon, colocilgemcrylic, oil paint and canvass,
student-teachers would learn about lines, formsypasitions, colors, space divisions
etc. Specific tasks would include free drawing, eleping narratives in visuals,
composition of an imagined situation, telling argtthrough comic strips, creating a
collage using images, bits cut out from old magegimews paper etc.

3. Music: Orientation to different forms of music with eitheffilm screening or lecture
demonstration by an artist to show a wide rangawadical forms and a brief history
of one or two forms; connecting to music in natane within our own selves; voice
training: opening the voice, music and rhythm es®% singing, creating music
with different objects, practicing basic notes émks; experimenting with one new
forms: folk of any one region; collating music/senigom a community/within the
family for special occasions or themes. (eg. ludabfrom different language
cultures, harvest songs, songs during the freedarggie etc; create musical pieces
with others; design and run sessions on music efitldren

4. Cinema and Electronic Media: Provide exposure to alternative cinema, develop
appreciation for cinema as an art and understaadirtipact of the electronic
media,it s impact on our psyche and aesthetics; orientatiith an expert on films providin

a background followed by screening of known filppsjects/discussion on televisiamd
our mindscape: storylines, the corruption of adstbeintervention in familial
spaces, increasing legitimisation of violence; aggropriate viewing and selectionfdims

5. Literary Arts: linkage between language, literature and perfornaitigj appreciation
of poetry as performance art, play reading andingaliterature as an art, selection
of poetic pieces and developing performances aragnelxposure to readings in
different language traditions: Hindi, English otimegional languages and dialectics
drawing upon local traditions.

6. Architecture and spatial Design:develop a deeper understanding of architectural
heritage, appreciation of spatial designs and thsthatics therein: colonial,
Mughal, Sultanate period, Post Independence etaubh heritage walks; political
dynamics of space and its changing trends; cultsmlial connections with
architecture and town/city planning; connectiom#dural resources and access to
these viz a viz architecture and design; spaceshitdren in a city.

7. Designing a Project for School Children:Participants to identify a specific age
group of children and a relevant theme and desigrara based project for them
which should span over a period of time example hedtage walk to a nearby
monument and a public event about it — includingeahibition , plays, songs and
other similar expressions; principles of inclusiodjversity, child-centered
approaches would be a given and the participantddidze encouraged to use all that
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they have learnt in an interactive manner; feedbfackn students, teachers and
community would be used for evaluation of this @&spe
Essential Readings

1.Dodd, Nigel and Winifred Hickson (1971/1980). Dranaand Theatre in
Education. London: Heinmann.

2.Gupta, Arvind (2003)Kabad se Jugad: Little Sciend@hopal: Eklavya.

3.Khanna, S. and NBT (1992Joy of Making Indian Toys, Popular Science.
New Delhi: NBT.

4. McCaslin, Nellie (1987). Creative Drama in the RaipnGrades. Vol | and In
the Intermediate Grades, Vol Il, New York/Londomngman.

5.Mishra, A. (2004)Aaj bhi Kharein hai TalaabGandhi Peace Foundatiom, 5
Edition.

6. Narayan, S. (1997). Gandhi views on Educatiamiyadi Shiksha [Basic Education],
The Selected Works of Gandhi: The Voice of TMtl, 6, Navajivan Publishing
House.

7.NCERT, (2006)Position Paper National Focus Group on Arts, MuElance and
Theatre New Delhi: NCERT.

8. Poetry/songs by Kabir, Tagore, Nirala etc; Passdgesa Tulsi Das etc; Plays:
Andha Yug- Dharam Vir Bharati, Tughlaqg: Girish Kath

9. Prasad, Devi (1998). Art as the Basis of EducatiBi], New Delhi.

10. Sahi, Jane and Sahi, Rearning Through ArtEklavya, 2009.

77



Towards Self-understanding and Evolving an Educatipal Vision

Maximum Marks: 50
External: 25

Internal: 25

Design of the Course

This is not intended as a standard ‘course’ wittdT units of study. Instead it may be
thought of as two strands that run parallel throtightwo year duration of the D Ed
programme.

Strand A

An on-going strand during the course, to be coatdith and shared by the faculty, would
include

1. Journal writing by student-teachers to reflect igmificant experiences and periodically
process their observations and thoughts on lit@asans, with comments being noted by
a designated faculty mentor

2. Carefully framed writing tasks towards the begignamd end of each year, which enable
student-teachers to express and reflect, in stagesheir prior life journeys, current
assimilation of experiences and questions, asase#ivolving perspective on education.

Strand B

The other strand of the ‘course’ would be desigaed series of workshops and seminars with
carefully chosen themes. It is recommended thaethe around-6 one-day or two-day
workshopsin each academic year, a@dt half-day or one-day seminarsit is recommended
that the workshops are conducted by outside respersons (from organizations working in
related areas of personal development). The wopgsshbould be experiential, and provide
occasions for active participation and reflectiome regular faculty member from the field of
psychology will need to be associated with the mleresource person to take up the overall
responsibility of the course. In addition, the fiagghould organize seminars that involve
student-teachers in taking responsibility for mgkimesentations and holding discussions that
bring out multiple perspectives on key issuesfefdind education.

Rationale and Aim
“Teachers teach what they know, they educate wiest dhe” This maxim suggests that

more than any other profession, education and legchquire the whole being of the teacher
to be engaged with the life and learning of thiidents.

This course aims at the inner development of thelestt-teachers as individuals who are
engaged in a process of self-understanding andhkiegtake responsibility for their own
learning as also the learning of their studentehSelf-understanding would involve critical
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reflection on factors that have shaped one’s itemind personality, an awareness of one'’s
thought-patterns, motivations and behavior, andhoess to learn and renew oneself. This
would then reflect in a capacity for social-relatib sensitivity, a search for harmony within
and without, and a deeper level of communicatiaih wiudents, colleagues and others.

This course also intends to initiate student-teecio a process of original thinking about
their wider educational concerns and the consdalewelopment of an evolving perspective on
education. In beginning to develop their own edocat vision they would gain the impetus
to translate their knowledge of children, their jsob areas, and the contemporary Indian
reality, into workable curricula and teaching-leagnpractices within their classrooms and
schools that are coherent with their evolving valueis through such an agency of teachers
that any kind transformation in themselves, thieidents and society at large, may begin.

Strand A

1. Journal Writing
Objectives

To enable student-teachers to become more congzidhsir responses to experiences,
observations of life situations, as also of idaas$iasues that arise in their minds, and to
thus develop their capacity for reflection

To allow for an individual contact and interactiostween faculty and student
Mode of Transaction

Each student-teacher should be asked to maintaiguar Journal, in which he/she
may write: a) short reflective accounts of sigrfit experiences b) observations of life
situations that evoke questions and responsesestiqas on education, learning or
teaching that he/she is grappling with.

The Journal should be periodically shared (oncermifjht is recommended) with a
faculty mentor, who will read through it and offbrief comments, suggestions, or
further questions for the student-teacher to refiec

2. Writing Tasks
Objectives
To enable student-teachers to recall and reflethein own educational journeys and
become conscious of factors that have shapeddbgirations and expectations

To synthesize their experiences and learning oyeriad of time
Suggested Tasks

Writing an ‘Educational autobiography’ (at the begng of the D Ed course)

Writing a reflective statement of aspirations angestations, based on one’s
learning so far in the course (after six monthhecourse)

Strand B

Workshop 1: A significant event or experience in life

Objectives

To make student-teachers aware of some key shgmtays in their lives
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To enable an exploration of one significant evergxperience
To share and learn from each other’s experiences
Suggested workshop themes

Representing key events and experiences — as tienethind-map, pictorial
poster, any other

Investigating the texture of one key event/expexefworking with partners) — ‘what did
it look like?’; ‘what did it feel like?’; ‘What didt mean?’ ‘What does it feel like today?’

Sharing and assimilating a range of experiences
Workshop 2: Learning to Observe (and to Listen)

Objectives

Sensitizing student-teachers to the ‘difficulty’ openness in observation and
listening

Enabling them to become aware of the nature of jhdgments and ‘quick’
interpretation and opinion (that ‘filters’ or ‘dgsts’ observation and listening)

Suggested workshop themes

Observation of nature; observation of persons; miasien of (and listening to)
situations

Exercises in observation and listening to uncoves’® judgments and
interpretations (and slow these down, to allowriciner perceptions)

Multiple views on a variety of situations: classmosituations, and human situations in a
school contextWorkshop 3: Understanding working in groups

Objectives

Enabling an understanding of patterns of behaviogroups
Developing skills for and appreciating the impodaiof working in groups
Suggested workshop themes

Exploring structural situations that promote coritjuet or cooperation
Exploring hierarchies and role-taking in group aitans

Exploring inclusion and exclusion in groups

Facilitation of group working — everyone has a paplay

Exercises for learning to work in groups
(Modes of Transaction would include ‘role-plays’ dadactments’ followed by
discussions)

Workshop 4: Celebration of an iconic cultural figure

( eg Kabir/Tagore/Narayan Guru/Meerabai/Akka Mahadédnaneswar/ Basava/ Thyagaraj/
A Sufi saint : depending on region and culture)
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Objectives

Rich exposure to cultural forms around an iconguifé of the region — stories,
music, arts, etc

To participate in celebrating cultural roots andsabing the ideas and
expressions that emerge from these

Suggested workshop themes

Authentic performance by a practitioner

Participation in learning and celebrating (in appiate media)
Discussion of cultural world-view and contemporeglevance of the icon
Writing based on the above

Workshop 5: Deconstructing the messages of advertising (in thalio-visualmedia)

Objectives

To appreciate the impact of television advertisingchildren and adults

To analyse the ‘constructed’ imagery and overt &l w&s subliminal messages
communicated through advertisements

To enable a critical distance from the power ofeatising (especially of the audio-
visual kind)

Suggested workshop themes

8. The expanding role of advertising in contempor#ey |
9. Sharing favourite advertisements and their impaat®

10. Looking from the other side: how psychology, resbatechnology and
imagination combine to create a ‘targeted commeércia

11. Viewing and analyzing a series of advertisements

12. Constructing an effective advertisement (group)task

13. How to be a critical and media-literate viewer d¥ertisements

Workshop 6: Visualizing a ‘School from Scratch’ — alternativeéa education

Objectives

To think through, in discussion with others, the@eption of a ‘school from scratch’
— its intentions, essential ingredients and esslemtdcesses (ie. aims, curriculum,

pedagogy)
To discuss the justifications for each conceptamd identify the educational and
practical dilemmas arising in each case

Suggested workshop themes

Visualizing individual conceptions of a ‘school fincscratch’
Working in groups to develop a collective conceptdd a ‘school from scratch’

Presenting to the larger group each conceptionabfdol from scratch’ along with the
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process of arriving at this and the justificatidoisits various elements; for each case
documenting the discussion, questions raised, sss$ arising
Observing a few films of schools that represermratitives in education

Seminar 1:Glimpses of different childhoods in India
Format: Student-teachers present, via different media ratiee, photographgudio-

visual presentation, illustrated poster etc - e®df Indian children growing up
in vastly differing circumstances; sharing to bkofwed by discussion

Preparation: Resource books and films to be gathered; eactiestiteacher picks a
particular type of childhood and researches tleedifuation, the opportunities and
constraints of an imaginary or real child from tliiscumstance; photographs,
interviews etc. may be used.

Seminar 2: Selection of short readings and dialogue

Format: A selection of short but provocative readings aués of life anéducation, to
be read together, followed by exploratory dialoguemall groups

Preparation: Making a careful selection of readings that lémemselves to a non-
polemic discussion and exploration

Seminar 3: The Role of science and religion in Society

Format: Debate and Discussion

Preparation: Topic to be formulated to allow for different ppectives; some texts be
identified as resources; student-teachers prepagmups

Seminar 4: Education and environmental crises

Format: Film and presentation or reading of a text; smadlig discussions around
selected themes drawn from the film; sharing oflicaions for education
Preparation: Selection of a contemporary documentary or awiioal presentation
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School Internship

Maximum Marks: 450

Year |: 250; Year Il: 200

To be internally assessed

Rationale and Aim

The purpose of the internship programme is to pl@tie student (intern) with the opportunity of
undergoing a meaningful experience as a practitigkeconceived, the programme should be
structured so that it is a partnership betweerstheol and the DIET. The intern must function as a
regular teacher and therefore be immersed in pcis of the school but with the provision that the
intern is enabled to be creative in her role asatjtioner. This can be accomplished by providing
her the necessary physical space as well as peidafjfiygedom to innovate. For this it is necessary
to negotiate with the school focusing on the beikdéit will accrue to the school by the proposed
partnership model.

The programme will be largely field-based so thatintern will get to experience the real problems
that a practitioner has to deal with. To achievedam of the programme the intern will need to
integrate her knowledge base, her understandioilafren and classroom processes, theoretical
pedagogical considerations, the strategies anid skie has developed in order for her to become a
reflective practitioner.

The internship is a 2-year programme but with déffe expectations of what the intern is supposed
to achieve in each year. First year will be dediddb teaching at primary level whereas in the
second year, internship will be organized in uggénary schools. The focus in the first and second
year will be on introducing the intern to the schis environment, some understanding of children
and the teaching learning process. Then the imtérfunction as a regular teacher but with the
support of the teacher education institution inftren of guidance from and dialogue with faculty
supervisors. During first year of internship, theern will teach Punjabi, English, Mathematics and
EVS. In the second year of internship at upper-arimlevel, the intern will opt for any two from
Punjabi, English, Hindi, Mathematics, Science andi& Science.

Year | & Year Il
Specific Objectives (First Phase For 15 days in elagear)

1.To observe children and the teaching learning m®aea systematic manner.

2.To learn to relate to and communicate with children

3. To evaluate school textbooks and other resourceriahtritically in the context of children s
development and pedagogic approach used.

4.To develop a repertoire of resources which canseel by the intern later in her
teaching - textbooks, children s literature, atittgi and games, excursions

5. To reflect critically on practice by visitingearning centre
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These objectives can be achieved by the followargmonents of the programme, with the
proposed weightage for each:

Weightage in Marks
First Year & Second Year
» Developing student profiles 5+5+10

 Critical analysis of texts and material 4+4=8

 Critical analysis of material, cells and

corners 4+4=8
» Developing resource material 15+15=30
» Interacting with and observing students 15+15=30
» Visiting a learning centre and reporting 7+7=14

Total 50+50=100
Specific Objectives (Second Phase For 45 days irchayear)

1. To experience the school in its totality; actiwgtimm addition to classroom teaching include school
activities and interaction with parents.

2.To assume the role of a regular teacher with apjatgpplanning taking into account the diverse seed
of students and the varying contexts that impaetalaching learning process.

3.To be able to innovate within existing systemicitiations.

4.To learn to conduct meaningful classroom activibgscareful selection and organization of
such activities.

5.To critically reflect on her own school experieneasl keep records of the same.

6. To learn to assess different aspects of childiearsing without a focus only on achievement.

These objectives require the following componemtie progamme with the stated weightage:

Weightage in Mark

* Plannin¢ 60+5(=11C
e Teachin( 80+60=14I
» Reflective Journal and Record Keej 60+40=101

Total 200+150=350

The School Internship Programme could include ¥isit the interns to centres of innovative
pedagogy and learning, wherever feasible; undengagiassroom-based research projects;
developing and maintaining resources in the Intémschools. School Internship should be
designed for interns to teach for 4 consecutives gieey week for a minimum period of 12-20
weeks, including an initial phase of observinggutar classroom.
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The practice of teaching during school internshiqula include not more than 4 Unit

Plans per subject. Planning of the Units wouldidel a critical engagement with contétam

multiple sources including the school textbook,amigation and presentation of subject-
matter, formulating questions specifically to: éasess knowledge base and understanding
of students; (b) further the process of knowledgestruction and

meaning-making in the classroom; and (c) assedgstsi learning to improve pedagogic practice
and further enhance learning.

The intern will necessarily have supervisory supfrom the faculty in the form of general
and subject supervision, who will also assessrttegn. The intern will be required to
develop unit plans for which she must choose asdydeappropriate activities. A record of
these plans must be maintained. The intern isedpected to maintain a daily reflective
journal in which the intern will reflect on her ptace and also attempt to draw linkages
between pedagogy and the theory courses she hibsdstu
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Internal Assessment, Practicum and School Internship Scheme for First
Year of New D.EI.Ed Curriculum
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I9 W 5% HEU3 6 YI&3 SHE uie uie 5 dfon 83 897 a9 &
Ty
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3 2 f35: 10
feut Sifel ae
Paper 102.Subject: Contemporary Indian Society
B WS : 30
53t & | fafomr S
1 ue e € Arleat iR9 AHeM3 4
2 TS <8 fegg-Tciefan <9 AHBMS 3
3 ue Ue € QR &% YHIR fesH/ZgHednt eue ni3 8Ja’ &t mlftmrr | 4
fuzr
4 e ness/ feRdidgs/Budtags/fErtdgs/mafta fedm/Ba339 3
nife € ygret & eIA R e SRS/ nirarat-grTent nife Enif a33st
fea st agar
5 wfee 5 &% U3 W We 2 Yrae Bdlas w3 Bust €t fouge fammg | 8
CEreY
6 Jlec SHS/WIT Yifemir 4
7 BGE 2
8 [EERISH 2
Paper 103.Subject: Education, Society, Curriculum and Learners
& MA: 30
53t & | fafomr S
1 U W & HHIGTT 199 AHBMS 4
2 A3 feud fegrg-Tciefan (<9 AHBMS 6
3 ue U € TH & YHIR fe®H & eue ni3 BR <1 Alfmr feuer 4
4 Si®s U9 oH 8
5 Wioe THS/WTE Yifemr 4
6 BGE 2
7 [EERIS] 2
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Paper 104.Subject: Pedagogy and ICT Across the Curriculum

ITBWA : 15

B3t 5 | iafomr "R

1 ure ure feq mleTg feg Asns 1

2 AH'S 98 Iegg-Tcielant I8 AHSMS 2

3 ue ue Bx fel 3% YR fesH & 2 i3 B &t At feuer 2

4 Si®s muds oH 2

5 ICT €t =93’ aafen fei &% FEU3 Yrde B¥ias mz 8 & fouge 3

g ager

6 glee SHS/WIT Yiftmi 2

7 RG] 2

8 fesaa 1

Practicum: 20

S.No. | Activity Marks

1 Creation of 5 Power Point Presentations on teaching of different 4
subjects consisting of minimum 10 slides.

2 Creation of 5 word documents on educational topics using Punjabi | 4
and English fonts.

3 Creation of 3 sheets in Excel showing class results and other data. 2

4 Creation of a blog on ICT topic using www.blogger.com 2

5 Search of District, city/village & residence using E-map/Google map. | 2

6 Conversion of given English paragraph into Punjabi using Google 2
Transliteration.

7 Search of documents in websites of MHRD, NCERT, NCTE and 2
Department Of School Education Punjab.

8 Use and creation of web dictionaries/Encyclopedias etc. 2
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Paper 105.Subject: Pedagogy of Environmental Studies

% md: 30

B3t 5 | iafomr S

1 TIEIE Mt W3 fefamits Thoff uie wie 2 Us UR3ar &r 4
ferdrz(afse 2 fevs Rasut © niog 83 yfeHdt iz »iug yrfendt
st feg fEx )

2 e /fsHars ffg AHSIZ, T3<de &% HYUS 093! faen/GHs 4
feen/ee 3 foen mife HoB=

3 9, H3®%, AaJY IaH nife 39 dger 4

4 2d: 3

®) TI=IE it &% g3 Hfent T niftmis Bt far Aaea
Bowa/aSt groH/faFi wa/ee &3/tw/efon nife Tt
EIECY

() aH TAT 3-fer fie ua=/AHes At HIEs & @sTT »i3 88 | 3
@t e fefsas & wiftris Fredt feust fouge

5 e ®arz, aUA 1 AedsT, fefoms yGamsT »ife &t A8 As™® fad | 4
AHE" nied fAg3ie e3ede df afeHt »et a3 U3a

6 glee SHS/WIT Yiftmir 4
7 Tt 2
8 feegg 2

Paper 106. Subject: Learning Mother Tongue and Other Languages-In
and Outside School

B WS ;30

w31 | fafanr

-b-bw-bﬁa

AIWIN|F

Bust &t 293 IgT

Urrd! f3ge/arfe-8uae/sTHE /e vife I8 AHemiz

Tl SAC/USS ity

RIGE]]

OO|N|O| 01
NN~ WA~

feegg

89




Paper 107: Pedagogy of Mathematics

B W30
B3t | fafanr "
1 uie e ¥ JI9U fSAeHS <9 IHg3 5
2 ¥, S T G397 JId feH € i Y&t ad Aeadl YUS JIA | 5
faUge f3ng a9&T, IB<S ACHS €t T3JT aId AHT ATgE T w3 fede
gicar & Areardt yuz d9a
3 qife3 AUt famrs € fEf3aAd aHS a3 a9 »is Bt 99 feu 2
4 H'3® W3 g9< 39 998 6
5 ITES & Tue-faGe Aot AET Ufe Ui © B gasns TRt | 4
6 glec SHS/WIE Yiftmi 4
7 RGE 2
8 feeag 2
Paper 108. Subject: Proficiency in English
Total Marks : 15
S.No. Activity Marks
1 Participation in listening & speaking activities — rhymes, chants, 3
songs, poemes, role play , dramatization etc.
2 Analyses of a chapter from class 1 to 8 th English text-books. 2
3 Creative Writing in English 2
4 Charts and models for a language rich class 2
5 Cursive Writing 1
6 Unit Tests /House Test 2
7 Attendence and overall participation 2
8 Behaviour 1

Paper 109. Subject: Children’s Physical and Emotional Health and Yoga

Education

B W 15

Internal: 15

B3t e | ffanrm i
1 fiz 3 vit® Agdt AT <t ureT 2
2 Morbidity Mapping Exercise 4
3 WaT MTAST HAUT Tieardt MU93 AadY I 319 J9aT 3
4 oH Y3t 83mT 2
5 oH T96 THBed3T <t 3ea 1
6 RGEl 1
7 [EERIS] 1
8 wise ¢Ae 1
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Practicum (Internal): 20

B3 & | fafanr i
1 H@E%HGHTW%‘)—I"HET@’§” ¥FE ©F GAaT (Morbidity Mapping Exercise) 2
2 AZ® ©f THIS & fqUde aas f3nd 9o 3
3 A dfen™ § fins afe3, Adiga HAgST »i3 AT »idH udar8e 5
T T WA J9<"  fauge fammg aat
4 SIPETS Bfagntt § 2t U3t nf3 MEsfcdn T AY®s J9< o foude 5
33 agat |
5 HAET »i3 SIP B976 fen &% A3 J9nAT <9 feurent famm nirurt 5
*Practicum (External): 30
B3 & | fafanr n
1 USgH AEUT 33 a3t T.L.M (F792, H8®, st mi3 Sif38 mifo) 4
2 13 3 s At yme=dl/zgarie It Sfont T fegrg s a9a 3w o3t fauge 4
3 AI® € 8 Hign @it fAgs g3t 819 Yerfes 3 gJat 4
4 sfow/dt.2t. IAI3T WS FEHI ™ €9 Ho93/YTIns 5
5 Y- TIHHT € Tl MTAT J9e8E ©f Tg®MS M3 YTIHS 6
6 SIB38 W3 294 TIeen T Ha93/ YEIHs 7

1. ydan YT (Faat) & s [HemrTal nifiprie RicIn e ed dadr |
1857 & BUBTTST 3 TA1B]T GSIEMT 7ATed ]

Practicum
Subject: Creative Drama, Fine Arts and Education B WA 150
Creative Drama: 25
B3 & | fafanr n
1 UMM JIT VY JTS BT 2HHT T aex ey, fede aear & faedlt 4
5% Hg0 T f939 ada
2 IHJ Aignmag w3 fewd & B T niftmis w3 It <99 g6 of 3wt 4
3 Verbal-non verbal 93 AHIE" 4
4 AR, fefena Hion o9 Hfsa Scaret 4
5 IB uBn 5
6 feq U39 <t 3fedt =8 m3 BR © fer®HT 9" 4
Fine Arts: 25
B3 & | fafanr n
1 T% 35/ »de TBI/STBHISS HINS ANBS »ife ot ar3aT, fegg 5
g w3 foust fouge
2 et 3IEdl, IEr {939, ATHAH,AB™H, B3 AaU »ie ©f J9aT 7
3 AINRS/mie 23f&ar, Adi3 Fgdt Aead! fEaat adar 2
4 for afHBfadt © Hall3 & Halfd/ Mia™e! HAI™H © I3 fedo 2
Fo/fHftmr Aradt a3 feadd aga7/aMt3t & musical composition
5 T nide fesHt Tuar w3 8us’ & appreciation fouar 5
6 Jfe3 & performing art T UH J97 4
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Subject: Work and Education

B WA 30
B3t & | fafanr W
1 U TIK JISICd a98 IR/ fseAH/ It S B/ 6
Jfaram/asa/aR Uféay/siant, aHfent, Sfent nife & AA<e/TAS
HIT® 3 @AM 58"
2 T3 TIA/HTH TIS/TBM I 2
3 2TEl »i3 3T/ mrESfEsdl/aart, Her, ©dt BT 4
4 e Ue 8 FEea »i3 B 97998 <94 USH ©f T=3aT 6
5 AT UTUTS USRS/ HIH T /a3 /rTH/Fed it nirfe Sa@atnt miz 4
ST fetdni(recipes) € Higd
6 HT&E/)—D{&W/H?UFF&F/WWFEH@@*@ 4
7 W/m/mméwaﬂa@wmwaﬂm 4
Subject: School Internship
ad-1 IS Wik: 50
15 fes yrferdt rgs
B35 | fafanr W
1 fefenraet yerets feanz aga 5
(W ufe 10, Ufas! 3 UA<t 39 991 ANTS & W wie f&a fefanmgsgt
)
2 UE Ue © U'S YRS & MBI6SHS feASHE 4
3 fiie AOTTed AHAIGT w3 AG® /9 HOe 99 H&/Jfont & mBgesHa | 4
fersae
4 farar Fiohs fears agar 16
(Yfenst Bt T=zregs i, aifes, wiaed! W3 Jameh)
Us-ANdIGT 3 gfgn Bt Arfas 4
gdc 3 H3® 599 4
fafanmret nz uat 4
W39-29 4
5 fefanragint 5% W3- w3 Bast & yue 14
(WE We 14 fefanragt, ufagst 3° UA=T 39 99 AN feg wie wie f&a)
6 f&x fAvs a'eg <t w397 w3 B8R & fouse 7
o -2 & W 200
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School Internship: Yyfendt 45 fes

WHeTEE: 60 i
5t & fafanr nix
1 Ag® e nigHs forge & tier »3 Yins 10
2 AG® JStednt wiS Hilmit 5% nizg-fouret & urer 10
3 dfee e ( fer &9 gfee trsT € o &% Ude Age fAfimr 895 © 40

AR nigAg dfee € »isgds »iT Ut ¥ Gasradt <F AH® J<dit 1)

femr gfse Gras=t o farsst nia

dAret 04 Yfee GAsT= (WE We 30 Us GAs=r AR3) | 10

P EISEIl 04 gfse A=t (W2 ue 30 Us Tdaa<t ARNS) | 10

forrg 04 Yfee GAGT=T (W We 30 Us GAs=r AR3) | 10

ot <. A, 04 Yfee GAsT= (W We 30 Us GAs=Rr AR3) | 10
AHTS & ugTE: 80 nix
1 st 20
2 viaraet 20
3 forrg 20
4 . & ol 20
faedafes a9s® 3 faaras dififar: 60
o5t 8 fafanr i
1 fI3aHI® Jaa™Ha™ (Reflective Journel) 40

UAret 10, wigrg+t 10,formg 10, S=MA 10

2 ians forgg faude 10
3 JI&" miftiuat =7 YT (T9d fem S Wi we 10) 10
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Internal Assessment & Practicum scheme (D.EL.Ed. 2™ Year)

Paper 201: Cognition, Learning and the Socio-Cultural Context

& nix : 10

st s | fafonr

1. ftera/adu fsAaHs 9 mHEm3

2 gfee 4 9 T9n Wt 3 Ae-fo3q faue
3 g% Jed M3 U3t & et

4 gfse 2AC

5 IEEOIS]

6 et

Practicum: 10(Internal)

Bt 3 | fafonr

1 &R €9 T9d oAk fex

2 fA&gr f&9 To0 A ©

3 fregr €9 ©9d oA 38 Af 99
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Paper 202: School Culture, Leadership and Change

B nix : 15

st 8 | fafonr

1. MHtera/ady fsAans feg IS

2 Jride I9

3 T AQ® © ygus Aedl »BeesHa foude f3nrg 9w

4 1% © fan fea Ag® ydust ge39 ©f usd »is foude

5 AQ® JiACT € 3HS fEdd JIaT ni3 998 ©ad JIa!

6 gfse Sre

7 IEEOIS]

8 ISt

Paper 203: Pedagogy of Social Science Education

& nix : 30

st 8 | fafonr

1. mHterg/agy fsAars g mghs

2 gfse 5 f&9° a=t € Jrde

3 fan fex AHAa A Addt viaz fedo 9o 8ot & fentfimm »i3
fTHsHE JJaT

4 AHA-fefamrs ¥ Us-gH/fASTR/UIG-URASS 7 MTBIa3HY fTRSHE

5 A €9 Afeusa qeai-atH3t € BBweT Addh yugt fesomit aga

6 gfse Sre

7 IEEQIS]

8 ISt
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Paper : 204 Pedagogy of English

Total Marks : 30

S.No. Activity Marks

1 Participation in poems/songs/chants/story telling/role play/situational 4
conversations

2 Collection of children’s literature 4

3 Development of resources and materials for use with young learners for 6
language teaching

4 Development of different tools for assessment 6

5 Text analysis of a state/private produced English text-book 4

6 Unit Tests 2

7 Behaviour 2

8 Attendance 2

Paper: 205 Pedagogy of Science Education

B nix 120

st s | fafenr i

1 fefamis @ AUz feer He8T iz fefamis &% Agus Hfent €3 4

2 5 A< fAons Quage fang 398 ( Bost g s=8e &t A, fedt »3 | 5
Hasut g9 feue)

3 fefamiss 39T 3

4 fefamrs Yyt <t A’g A fT9 taes 2

5 frear g &3 oF fefamrsst dnit Aiednit »UTgs AU g f3wmg | 2
IIS

6 qfse SAe/UIS YHtmim 2

7 GIGE) 2
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Practicum: 20 (Internal)

st s | fafonr i

1 A® 9 TASTR niarATg We ue 12 Jaias ago 8Iat v Ydias 5
st &9 foargs Tad ada

2 fEx 9a< YUl § I9o B & ATl nifgwe qgarer 10

3 HiYE »idsE (Viva) 5

Paper : 206 UATET STHT BT niforimus

B nix : 15

st | fafor i

1. FfesT/aaet ue/dis/aea/sHe nife Hfua fafonret 9 myshnrs 2

2 Ut 3TH/ATI3/HiswaTg RedT fY 29 Higd 2

3 A96T SABIE o 293 J9d UATE niftmmus Agdt 81 Yrae f3nmg 3
IIST

4 Ut Ao gt ® yrsat v oSt 2

5 Aa® U9 3 fefontggnt @& it Afdhit Qordw/feumet/mae-Agt | 2
it ISt & fouge f3nrg J9ar

6 gfse A 2

7 feeag 1

8 CIESH 1
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Paper: 207 fgdY frgor: 15

TH 3F | Fpm

I &8 &1 # ForelTads T

2 Y & arer sfaaral/mgriaal w1 d@ojfg
3 &Y gotol T el & Aegar

4 forel e # RS Rrgor waely Rare
> ShTS qETT

6 STAGR

/ gTory

Paper : 208 Diversity, Gender and Inclusive Education

B nix : 15

st 8 | fafoor

1. mHterg/agy fsAars g mghs

2 ferm 7993t @ ue We 3 dfontt T YeTErs f3nrd qasT

3 oA Us-YASE T AHAJ/ SIS AHG3T @ WY 3 fersre adaT

4 far f&q A3 € AHAS 25-H<63(social diversity) & Uy 3° faude
39 aIa

5 dfee SR

6 IEEDIS]

7 RIEG)
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Paper 209: Children’s Physical and Emotional Health and Yoga Education

Internal : 15 marks

Y EIRG) fafan m

1 gAC €3 fac f3nrdt/Aza gofumr feodt Hedt Hs® 2

2 gfee 1 feos for g1 AUt AddU 9x/979S/HSS 2

3 3fee ffU AT & AS/3(9%/aRd3T ada 3 Fdegat 3

4 3fEe <9 U3t use 3 fuzeBe, us Hew' & f3nrdt 2

5 IEEGIS] 2

6 RIEKHE 2

7 gfse 2AC 2

Practicum : 50

Practicum (Internal): 20 marks

Y ELRG) fafan m

1 ASTIX AHTET i3 AIfam™ § fimrs 199 Jufent Aadh gfent st yaom, 5
U, Heget »3 Jut-fafanret @ Aoss J9er@er w3 faude fanmg s9at

2 SIP 297 &t O3 »i3 T &% AYUS 5-5 Us WA=’ 399 J9d AHT3T 5
feg fegst T AT®s I

3 A dfant & S 83t i< 4-u, 38T, eca®, T8las, 88fHes »i3 gt 5
nife &9 He® drs Qe »i3 TAs=d f3nrg ada7|

4 It niftmu @™ RRET fed A% 39 goi Gar fafant=t »i3 2t 5

* Practicum (External): 30 marks

Y EIRG) fafan m

1 USgH AEdT 3013 &3 T.LM. (92, H8®, AU ¥ M3 1138 Jfsy 4
uc)

2 Ag® feg agereht Aeht Adtea fRftm 5% Agus fafanret © Yus 4

3 SIP €976 dfon &t g3 &® AYu3 fan 8 yrde 3 oH 9o 3ng 4
13t fouae

4 for f&x @ar A'eg °F 39T »i3 fouge 5

5 war fafonm=et (Yo, 9u, Heg= »3 JHat forret) €9 Haas/ 6
YTIHS

6 ZHH U3t (9 u/Est/aReS/Iat/deas/a8tHes nife) feg Haas 7

1. Ydan YT (Faat) & s [Hemraal nifipie RUSTR 1ae eg dsdr |
1857 & BUBTTST 3 T3] GSIEMT 7Ted ]
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Paper : Towards Self-understanding and Evolving an Educational Vision

ferm g <t o=t feust Yo adt dedt | Uud T AHTT oH 3T So®el I% @8 I ©
A& &9 agefen A1<dr, Aefd a7J9T He'dE gAY A ©f Yiftmr &7 Jar |

Strand A:

Internal & nix : 11

st s | fafoor i

1 m@wjiﬂﬁﬁﬁw,mmﬁw—mﬁﬁwﬁwﬁﬁw 4
g7 TdehAIcE HdOH

2 ffeniar Ae-iest 3

3 JT 6 HIts T Tae fug fefenia SHfont/Giiet Fadt feoors fans 4

External 5 i : 14

st d | fafonr nix

1 m@wjiﬂ%ﬁaﬁwﬁ,mmﬁw—mﬁﬁwﬁwﬁﬁw 5
T foedafee Ada®

2 fefeonia Ae-Ateat 4

3 JT 6 HIts T Tae fug fefonia SHfont/Giiet Fadt feoors fanrs 5

Strand B: (79 fefenraegt-niftmiu & At &9 We-wz 2 Taaruf ni3 ¥ Avterat f$9

famr ®am)

Internal B nix : 14
Bt s | fafonr i
1 TITAUT W3 Aterat St aistfedinrt R9 mdi= 2

2 fegrat < Hifsazr 2

3 FHAS Je9-H3T Y3t udg 2
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4 fegrat/ifent Y3t sgasT 2

5 <t fHys y3t 9ot 2

6 Ae-fersgms < warsT 2

7 AHT S8 I 96 ©F WdrsT 2

External ¥& nia : 11

Bt 3 | fafonr i

1 AI3 AHAIIT T Hapfo 6

2 TITAYT/HHIES Ehff ferEg-yIex fouget 5

Paper : Creative Drama, Fine Arts and Education: 50 marks

BFt S fafanr i

1 Heedia® ust/aAast 5

2 for fefzorAa fenas & 39 a9 B8R <F 3<5 foaHs & g9 5
fatige f3mrg agar

3 faR Gat S €7 aed THET 3 AHAS Igetst fAd Hfew 3 8r @ 5
ifods sgsT

4 TBUeR THIMT 3 B 3 MUTS AYY 3¢ ©f AFGUS I3 &7 | 5

5 far uTH 81T =91 T dfontt BT a& s Yrade f3ng ag9sT 3 10
fefenmagnit/mifonmudt/AHH 3 Hoide Jaeger

6 A3% ¥9 £ @8 aed 9 Waes 5

7 et ¥ s U3 I € WY 38R I9 feusr 5

8 2t 83 goe fan ffa YaoH & 7% Het 83 UT yge @ Uy 3 5
ifods sgsT

9 ffx g% fewr TueT 3 8F = <18 aJar 5
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School Internship

SH-13% ma: 50
15 fes »yg yrferdt Ags
B3t | fafanr e
1 fefonraet yeoets feans a9 5
(WE e 10, B<t 3 W] 3 I9 ANS & We ue 3 fefenradt @)
2 Ue WZ © U's YRS & MR U6SH [RABHT 4
3 fiie AOTfed AHAIGT w3 AG® 9 HOe 99 H&/Jfent & mBdesHa | 4
g].E\SIE
4 foraR HThi® fears ags 16
US-AHAIdT 3 dfontt B8t Afa3 4
99¢ 3 H3® 699 4
fafonret iz U3t 4
w39-29 4
5 fefenagnt &% W33-fonm mx BTt & yus 14
(W U 14 fefenagt, 8<t 3 wice! 3% 391 AHTS feg’ wie ufe 99)
6 fex fAivs aeg <t w397 w3 B8R & fouse 7
wiug yrferdl: 9 45 fes . 150 i
uHAsEE: 50 i
B3t 3 fafanr i
1 Ag® e nigHs forgg & tier »3 yuns 10
2 AE® JStedint v Wit &% vizg-fonet & urer 10
3 aret, f3et, wigeet, forme, Arfen 3 Aee ArfeR o9 ot © fefiut &t 5- | 30

5 gfse GAG=RT M3 35 U's GAG<T AHS

AHTS © ugTE: 60 nix

B3 3

femr T

1

Uardt, fJet, nigedt, form, AfER 3 | 60
AR AfeR &g ast < fen
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I
1 fI3aHI® Jaa™Ha™ (Reflective Journel) 20
T fefimrt feg
2 niaHs fIr9e fouse 10
3 It niftrmuat =7 QuE (T9a e &9 uig e 15) 10
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STRUCTURE OF QUESTION PAPERS (D.EL.Ed. Year 1)

Paper 101. Childhood and the Development of Children

AHT ;2 wie 30 fie

50 20 30 100
YHS U39 & & 3791 I
31 §: 10 Wig

Y3 fA%ER fed' 2-2 Wiat & 5 yrs Us A feforaet &1 A9 YAe 396 Addt Jdl
Er R 40 M

frdeR € I9a afse (1, 2, 3, 4 M3 5) o8 2-2 yAs U Aredr| feforradt &t 99a wfse feg' 8 wiat @
ffx yHs a9e 7gat d<ar|

Paper 102. Contemporary Indian Society

AT : 30

70 30 - 100

YAs U39 ¥ 35 391 I3

3197 8 06 Wid

Y3 fAssEn fed' 1-1 Wik € 6 YAs UE Aedl| fefoniaet B8t A9 YAe a9 g9t Jdrl
EGIRIH 24 M

Y3 fAS%En o8 AT gfset § 99789 HUST © & 3-3 M@ © & I8 9 YAs Ue Aredl, figst flig' 8 € 839 €
Hgaﬂ_a -\l

I T; 40 Wi

fregR T Qe afse (1, 2, 3 M3 4 ) fed 2-2 yrs U ardr| fefenradt et 99« afse feg' 10 wiat &
ffx YA s9aT 7gdt d=ar|
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Paper 103. Education, Society, Curriculum and Learners

A ;3 uie

70 30 - 100

YHs U39 ¥ 35 391 I3

31 §: 06 W&
Y3 fAsEn fed' 1-1 Wik € 6 YAs UE Aedl| fefoniaet B8t A9 YAe a9 g9t Jdrl

Er ) RAK 24 M

Y3 fAS%EA &8 AT gfset § 99789 HUST © & 3-3 M@ © & I8 9 YAs Ue Aredl, figst fig' 8 € 839 &

F.‘EE/_TH \l

4G/ IRSH

40 M

fA%eR € s9a afse (1, 2, 3 M3 4 ) fod 2-2 yAs U= medr| fefonrast B2t 994 wfse feg' 10 wiat &

& yrs a6 7gdt J<ar|

Paper 104. Pedagogy and ICT Across the Curriculum

AT 2 Ui

35 15 20 70

YAs U39 ¥ 35 391 I3

3T §: 04 M
Y3 fAsEn fed' 1-1 Wik € 4 yAs g medr| fefenaet 88t A YHG J96 1ddt Jad

a1 10 M

Y3 fAS%EA &8 AT gfset § 99789 HUST € & 2-2 W& © & J® 6 YAs U8 Aedl, figst fog' 5 € 839 €8

@ﬁa -\l

4G/ RSN

21 M

%R T e fse (1, 2, 3) foF 2-2 yrs Uw 7edr| fefonraet set 99a wise fog' 7 wat & f&x yrs

9T 799t J<ar
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Paper 105. Pedagogy of Environmental Studies

AT ;30

foust fEcJas MHAHS AB M

70 30 100

YA U3J © 35 311 Jearl

EIGIASH 06 Mg
Y3 fA%ER fed’ 1-1 Wi € 6 yis Ue Ared| fefoniasdt &t A9 yie 396 Agdt Jad

31T 1 24 MK

Y3 fAs%En o8 AT gfset § 99789 HUST © & 3-3 M@ © & I8 9 YAs Ue Aredl, figst lig' 8 € 839 €8

H@aﬂ"‘ -\l

EGIRSH

40 Wi

fregR € Qe afse (1, 2, 3 M3 4 ) fed 2-2 yrs U ardr| fefenradt et g9« afse feg' 10 wia &

ffx Yy s9ar 7gdt d=ar|

Paper 106. Learning Mother Tongue and Other Languages- In and Outside the School
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Paper 107. Pedagogy of Mathematics
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70 30 - 100
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Time allowed: 2 hours

Paper 108. Proficiency in English

Written

Internal Assessment

Practical

Practical

35

15

50

The paper will consist of two parts. The objective of the first part will be to test language

proficiency, the second part will evaluate understanding of the related pedagogy. The

structure of the paper is given under:

Part A (Proficiency)

Q 1. An unseen paragraph for reading comprehension

Q 2. Improving writing skills:

20 marks

6 marks

a. Arranging sentences in a logical order, joining them with linking words and phrases.

2 marks

b. Composition (letters, messages, notices and posters) any one of the given two

Q 3. Grammar Exercises

107

4 marks

8 marks




Part B (Pedagogy) 15 marks

4,

short answer type questions of 3 marks each, will be asked from the Unit 1, 2, 3 and 4.
2 questions will be asked from each Unit. The students will have to attempt 5 questions,
at least 1 question from each Unit.

Paper 109. children’s Physical and Emotional Health and Yoga E  ducation-|
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STRUCTURE OF QUESTION PAPERS (D.EI.Ed. Year 2)
Paper 201. Cognition, Learning and the Socio-Cultural Context
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Paper 202 School Culture, Leadership and Change
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Paper 203. Social Science Education
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Paper204: Pedagogy of English Language
Time allowed: 3 hours

Written Internal Assessment Practical Practical

70 30 - 100

The paper will consist of two parts. The first part will evaluate understanding of pedagogy of
English. The objective of the second part will be to test language proficiency. The structure of
the paper is given under:

Part A. 52 marks

1. 4 Objective type questions (One question from each Unit of 1 mark) will be asked. All

will be compulsory. 4 marks
2. Six short answer type questions will be asked selecting at least one from each unit of 4
marks each. Students will have to attempt any 4. 16 marks
3. Two questions will be asked from one unit each. (Unit 1,2, 3,4 ) Students will have to
attempt one of the two (8 marks each). 32 marks
Part B. 18 marks

4. Composition (Paragraphs, e. mail, classified advertisen)eartg one of the given two

4 marks
5. Grammar Exercises 14 marks
Paper 205: Science Education
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Paper 206: Pedagogy of Punjabi Language
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Paper 208: Diversity, Gender and Inclusive Education
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